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Content warning
This report details and analyzes distressing and disturbing experiences of
anti-Black violence in Hamilton schools, in Black students’ own words. While this
information is crucial to digest and act upon, we recognize it represents deeply
intimate pain for Black communities and may be difficult to read at times. Please
be cautious and kind to yourself while reading, and be sure to access support
from loved ones and from Black community resources and helplines if
applicable.
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Dedication
This report was conducted on the traditional territories of the
Haudenesaunee, Annishinabe, and the Mississaugas of the New Credit. We
acknowledge that the schools studied in this report were built on stolen land. As
Indigenous children continue to be overpoliced in schools and thousands of
Indigenous children are being uncovered from residential institution sites, it is
undeniable that systems which harm Indigenous peoples are inseparable from
the systems that harm Black students. As a result, we engage in this work
knowing that there is no liberation for all without Indigenous and Black
liberation.
We are endlessly humbled and honoured to be engaging in this critical
research for and by Black students, families and experts. The stories, insights
and expertise gathered throughout this project have directly and foundationally
informed the revolutionary context of this report and its recommendations.
As Black and racialized students and organizers, we strive to see a world
where Black children and families are free of violence, abuse, neglect and
criminalization. We strive to live in a world where Black students and caregivers
have access to the resources they need and deserve; a world where they can
learn and be heard in a safe and nurturing environment.
Collectively, we are hopeful that our approach, findings and final
recommendations— informed and directed by tragic and often disturbing lived
experiences— will serve as a guide for the Hamilton-Wentworth District School
Board (HWDSB), the Hamilton-Wentworth Catholic District School Board (HWCDSB),
Conseil Scolaire Viamonde, Conseil Scolaire Catholique MonAvenir and in turn, all
public school boards across the province of Ontario.
Horrific stories of police violence inflicted upon Black students by Police
Liaison Officers (PLOs) at the HWDSB have pushed us to sustain our commitment
to dismantling anti-Black racism in systems across this city, province and
country. We dedicate this labour of love to former and current Black students
who were and are targeted, criminalized, ostracized and silenced by this
education system; we dedicate this work to future Black students who deserve
to feel safe and valued in their schools.
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Executive Summary
Hamilton Context
In 2019, Hamilton was dubbed the hate capital of Canada (Statistics
Canada, 2019). Throughout the years, Hamilton has seen a consistent increase in
incidents of racism in public schools, such as the snow incident, wherein
students at the Hamilton-Wentworth District School Board (HWDSB) carved the
N-word in large letters into the snow at Bernie Custis Secondary School (The
Hamilton Spectator, 2020). Students have worked together to push for support
surrounding these issues through advocacy such as releasing reports and
meeting with school board administrations to create safe spaces for students to
share their concerns. At Bernie Custis Secondary School, students formed the first
ever Black Youth Council, through which Black students were able to host a
variety of events to build community and create peer-to-peer support networks
when incidents of racism occurred on school grounds.
Since the death of George Floyd in the summer of 2020, organizations
across Hamilton have spoken up about the need to address anti-Black racism
across various institutions. This culminated into an event— the Black Friday
Rally in Support of Black Organizations— facilitated by multiple organizations
focused on elevating the support of Black-led institutions in Hamilton. At this
event, Black-led organizations listed the need for education-based support for
youth around issues of racism, and particularly, anti-Black racism. Hamilton also
saw Black and racialized youth in Hamilton calling for educational institutions to
address anti-Black racism and policing in schools. This resulted in the
termination of the Police Liaison Officer (PLO) program in the Hamilton
Wentworth District School Board (HWDSB); a program which stationed armed
police officers in Hamilton English public schools. In February of 2021, the
HWDSB also released a third-party investigation on trustee conduct, where it was
found that multiple trustees repeatedly perpetrated overt anti-Black racism from
2019 to 2020 (HWDSB).
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The Issue
The student and community driven work discussed above exists primarily
in the English public school board, indicating that Black youth in the Catholic and
French boards do not have the same access to peer-to-peer mentorship support
as students within the HWDSB. The HWDSB has not implemented adequate
community connections to consult the Black community on ways to maintain
youth-led peer support models or create alternative spaces for Black students to
express their needs around safety and wellbeing. The HWDSB has drafted an
Equity Action Plan with no real Black-led, youth-led way of consulting the
community. Other school boards in Hamilton are also lagging behind in these
efforts. This Community Safety and Well-Being Action Plan for Black Youth in
Hamilton Schools seeks to fill those gaps by offering alternative ways to engage
with solutions to issues facing Black youth in Hamilton schools. These issues
include isolation, lack of mental health support during the COVID-19 pandemic,
racial bullying, combating anti-Black racism and critical conversations around
policing in schools.
Additionally, police in schools have set Black students back through
continued violence, criminalization and intimidation. Before moving forward, it is
critical to address the harm that has been inflicted upon Black students and
families. Though it is crucial to terminate PLO programs across all school boards
in Hamilton, police-free schools are inadequate if not coupled with tangible
actions to protect Black communities. Black youth and families have also been
further alienated from traditional consultation models due to the COVID-19
pandemic. As a result, all school boards could use the help of the Hamilton
Centre for Civic Inclusion (HCCI), Hamilton Students for Justice (HS4J), and partnered
organizations to consult youth and community on what a Community Safety and
Wellbeing Action Plan could look like for Black youth in Hamilton schools.
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The Consultation Process
From July to August 2021, Hamilton Students for Justice (HS4J) held virtual
Zoom consultation sessions in collaboration with Black students across all
publicly-funded school boards in Hamilton. At each session, a caring adult with
social work experience was present on behalf of their respective Black-led
organization (or an organization with Black-focused programming). Each
representative was able to share information about their organization and how
they might serve Black communities. Participating organizations included The
SPACE Youth Centre, Disability Justice Network of Ontario (DJNO), The Sexual Assault
Centre of Hamilton & Area (SACHA), NTRL Development, Never Gonna Stop (NGS),
YWCA Hamilton and the Afro-Canadian Caribbean Association (ACCA). These
consultation sessions were an opportunity for Black Hamiltonian youth to
engage in meaningful discussions with other Black youth and local Black
organizations, in a safe space.
However, to address the possibility of extended Zoom sessions being
inaccessible to some Black students and families, lead consultants created
surveys for additional data analysis. Five surveys were distributed through
Google Forms to high-school-aged and recently-graduated Black students and
their parents, guardians and caregivers. These surveys were available online
from early August 2021 until early September 2021. The five surveys were
available to 1) Hamilton-Wentworth District School Board (HWDSB) students; 2)
Hamilton-Wentworth Catholic District School Board (HWCDSB) students; 3) Conseil
Scolaire Viamonde (Georges P. Vanier Secondary School) students; 4) Conseil
Scolaire MonAvenir (École secondaire Académie catholique Mère-Teresa) students;
and 5) parents, guardians and caregivers from all of these four school boards.
The Results
A total of 159 students, parents, guardians, and caregivers participated in
this project, through either Zoom consultation sessions or surveys.
● The online sessions engaged with 52 Black students, while 44 students
actively participated in the sessions. The breakdown is as follows:
➔ 18 students from the HWDSB (40.9%)
➔ 22 students from the HWCDSB (50.0%)
➔ 4 student from Conseil Scolaire Viamonde (9.1%)
➔ 3 students from Conseil Scolaire Catholique MonAvenir (6.8%)
8

*Percentage sum exceeds 100%, as 3 students report experience in multiple boards.*
● The online surveys received feedback from 107 Black students and
caregivers. The breakdown is as follows:
➔ 64 students from the HWDSB (59.8%)
➔ 25 students from the HWCDSB (23.4%)
➔ 1 student from Conseil Scolaire MonAvenir (0.9%)
➔ 17 total parents, guardians, and caregivers (15.9%)
Three major themes emerged from the virtual/online sessions from
students. All three themes were rooted in overt and covert anti-Black racism.
The themes are as follows:
● Experiences of anti-Black racism
○ Use of the N-word, racial slurs and hate speech in class by
students & teachers
○ Criminalization of Black students via cultural dress,
over-discipline of Black students and over-policing of Black
students
○ Related intersections of oppression (ex. sexism, newcomer
status, Islamophobia) compounding experiences of anti-Black
racism
○ “Guilty until proven innocent” dynamics where Black students
denied the benefit of the doubt in cases non-Black students
are afforded it
○ Policing and racial profiling by school-stationed police
officers
● Impacts of world issues during the year 2020 on Black students
○ Loss of motivation, mental health and self-regulation issues,
Wi-Fi and technological issues, and lack of support during the
COVID-19 pandemic
○ Struggles following George Floyd’s murder and the resulting
racial climate
● Challenges in reporting acts of racism in various school
settings
○ Obstacles in reporting and addressing anti-Black racism
○ Problems that arise when reporting to schools
○ Alternate avenues where issues are addressed
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Conclusions from these consultations found the need for greater diversity
in staff, race-based education, student leadership spaces for Black students,
emotional outlets for Black students, and urgent intervention to mitigate the
long-term emotional and physical health effects of anti-Black racist violence on
youth.
The results from the online surveys are as follows:
HWDSB Students (64 students):
● 95.3% of Black students experienced racist incidents from teachers and
other students
● 90.6% of Black students felt unsafe from teachers and other students
● 81.2% of Black students struggled in some or many capacities during the
COVID-19 pandemic
HWCDSB Students (25 students):
● 76% of Black students experienced racist incidents from teachers and
other students
● 60% of Black students felt unsafe from teachers and other students
● 52% of Black students struggled in some or many capacities during the
COVID-19 pandemic
Conseil Scolaire Catholique MonAvenir Students (1 student):
● 100% of Black students experienced racist incidents from teachers and
other students
● 100% of Black students struggled in some or many capacities during the
COVID-19 pandemic
Parents, Guardians, & Caregivers (17 total):
● 88.24% say they or their children have experienced racism from teachers
and other students
● 58.8% say they or their children have felt unsafe from teachers and other
students
● 76.5% say their children have struggled in some or many capacities during
the COVID-19 pandemic
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Recommendations
The Community Safety and Well-Being Action Plan for Black Youth in Hamilton
Schools is foundationally based in a need for the intervention and prevention of
anti-Black racism in schools, with a specific focus on prioritizing proactivity over
reactivity. These recommendations were formulated through the consultation
and survey process, for and by Black youth and families for schools boards
across both Hamilton and greater Ontario.
In addition, lead consultants for the Community Safety and Well-Being
Action Plan for Black Youth in Hamilton Schools have maintained a focus on the
root causes of anti-Black racism in Hamilton schools, consequently leading to
the final recommendations being based in Community-Based Participatory Action
Research models, in addition to the expertise of community, students, grassroots
groups and caregivers. This important work has been extracted through
qualitative data methods by centering anti-opressive and anti-racist praxis and
interventions.
The following are stakeholders who must be considered as central to the
implementation of these recommendations:
● Students and former students
● Parents, guardians and caregivers
● Community members
● Community organizations
The following are stakeholders responsible for the enablement and success of these
recommendations:
● The Ontario Ministry of Education
● All publicly-funded school boards across Hamilton and Ontario
● Teachers and educators
● School administrators; including principals, vice-principals, secretaries and
guidance counselors
● Senior Leaders; including Superintendents, Directors (including Associate
and Executive Directors), System Principals, Equity Officers, and other
leadership positions
● Boards of Trustees across Hamilton and Ontario
● Teachers Unions
● Community Organizations
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Recommendation #1: Involve Black students in the co-creation of a Black
curriculum.
● Timeline: To begin in September of 2022, with the understanding that
this recommendation must be enacted throughout a long-term plan.
● Responsible Authorities: Ontario Ministry of Education, System Leaders
Recommendation #2: Ensure and enable Black-specific supports at all schools
● Timeline: All schools should begin to enact Black-specific support and
resources by September of 2022.
● Responsible Authorities: Ontario Ministry of Education, System Leaders
Recommendation #3: Hire a Black-led, third-party, community-based outlet outside
of the Ministry and school boards.
● Timeline: The implementation of this recommendation should begin
immediately.
● Responsible Authorities: Trustees, Community Organizations, School
Administrators
Recommendation #4: The collection of impact statements from Black families when
acts of racism are reported
● Timeline: The implementation of the impact statements should begin
immediately.
● Responsible Authorities: School Administrators, Trustees
Recommendation #5: The review and termination of School Resource Officer (SRO)
programs Hamilton-wide and Ontario-wide
● Timeline: The review of the SRO program across the province should
begin by November of 2021, with the expectation that the program will be
terminated across all schools in the province by September of 2021.
● Responsible Authorities: Ontario Ministry of Education, Trustees
Recommendation #6: Anti-Racism/Anti-Oppression (ARAO) training for all staff,
including administration, nurses, social workers, teachers, educational assistants,
system leaders, trustees and principals
● Timeline: ARAO training should begin for all staff by September of 2022.
● Responsible Authorities: Trustees, System Leaders, Teacher Unions,
Community Organizations
12

Recommendation #7: Anti-Racism/Anti-Oppression (ARAO) testing/competency for
new hires
● Timeline: This should be enacted by September of 2022.
● Responsible Authorities: Ontario Ministry of Education, System Leaders,
Teachers Unions, School Administrators
Recommendation #8: Transportation accommodations for Black students
● Timeline: This should be implemented by September of 2022.
● Responsible Authorities: Ontario Ministry of Education, Senior Leaders,
School Administration
Recommendation #9: Hire an adequate number of Black teachers and provide them
with Black-specific supports
● Timeline: This recommendation should be enacted by September of
2022.
● Responsible Authorities: Ontario Ministry of Education, Trustees, System
Leaders
Recommendation #10: Adequate trauma-informed therapy/counselling for all staff
● Timeline: This recommendation should be fully enacted by January of
2023.
● Responsible Authorities: System Leaders, Ontario Ministry of Education
Recommendation #11: Allow Black cultural dress, including durags, to be worn in
schools.
● Timeline: The implementation of this recommendation should begin
immediately.
● Responsible Authorities: Ontario Ministry of Education, Trustees, School
Administrators
In addition to the above recommendations, the HCCI and HS4J have
compiled community resources in video and booklet form that the Ministry of
Education and all Hamilton schools boards can use as part of training materials
and resources for staff, teachers, trustees and other educational stakeholders.
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1. Introduction
Following the murder of George Floyd by Minneapolis police officer Derek
Chauvin on May 25, 2020, Hamilton has seen an international, national,
provincial and local demand for the defunding of police, the removal of police
officers in all schools, and the protection of Black lives (Global News, 2020). As the
oppression of Black communities has been historically woven into the fabric of
the Western world, Black communities continue to suffer at the hands of the
current system, and the education sector has never been exempt from this
violence (Mulling, Morgan & Quelleng, 2016). The Community Safety and Well-Being
Action Plan for Black Youth in Hamilton Schools serves as a dataset of qualitative
and quantitative student and community perspectives, a summarization of some
— but not all — Black grassroots work and research conducted in the past, and a
conduit to tangible recommendations for all publicly-funded school boards in
Hamilton, greater Ontario and beyond.
1.1 Purpose of this report
On June 22nd of 2020, Hamilton Students for Justice (formerly HWDSB Kids
Need Help) was successful in advocating for the termination of the
Hamilton-Wentworth District School Board’s overtly anti-Black Police Liaison Officer
(PLO) program; a program which stationed armed police officers in Hamilton
public schools. A year later, the Ontario Human Rights Commission (OHRC)
released a report titled “Framework for change to address systemic racism in
policing,” suggesting a province-wide review of School Resource/Liaison Officer
programs, to ensure that Black, racialized an Indigenous students and students
with disabilities could consistently benefit from welcoming and inclusive learning
environments (Ontario Human Rights Commision, 2021).
This report is an outcome that seeks to continue grassroots work to
dismantle anti-Black racism in Hamilton and greater Ontario schools. The
purpose of this report is to highlight the findings of the following processes:
● The collection and compilation of Black student and community
feedback through virtual/online consultation sessions
● The collection and compilation of Black student and community
feedback through online surveys
14

● The identification of foundational systemic inequities that
disproportionately impact Black students and families in Hamilton
schools
● The creation of a literature review which highlights and draws from
past and current research, grassroots organizing movements, and
practices rooted in anti-racist and anti-oppressive principles
● The creation of tangible recommendations for all publicly-funded
school boards in Hamilton, and by extension, all school boards
across Ontario
To address an increase in incidents of racism, Black students in the
Hamilton-Wentworth District School Board (HWDSB), specifically at Bernie Custis
Secondary School, Sir Allan MacNab Secondary School and Sherwood Secondary
School, have come together to form Black Youth Councils (BYCs) that serve as a
conduit for students to share their concerns around racism at the school level
with school and board administrators. Through these councils, Black students
build community and provide peer-to-peer support in addressing incidents of
racism that they have experienced on school grounds. These BYCs are hardly
resourced by school administrators and in some cases depend on community
groups such as the Hamilton Centre for Civic Inclusion (HCCI), Disability Justice
Network of Ontario (DJNO) and Hamilton Students for Justice (HS4J) for support and
mentorship. However, Black students in Catholic and French-language school
boards have never had the same access to peer-to-peer mentorship support.
This project centres in bridging this gap by engaging Black students in all four
local publicly-funded school boards (English Public, English Catholic, French
Public and French Catholic) in Black youth-led consultations and survey
responses, to develop solutions that contribute to Black student safety and
well-being, from a Black community perspective.
The Community Safety and Well-Being Action Plan for Black Youth in Hamilton
Schools was built and expanded upon the BYC model by engaging with Black
youth, parents,guardians,caregivers and Black-led organizations. In addition, it
aids in generating solutions for issues facing Black youth and families such as
isolation, access & barriers, lack of mental health support during the COVID-19
pandemic, racial bullying, anti-Black racism, and having critical conversations
around policing and surveillance in schools.
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This project serves as an opportunity to empower, centre and amplify
Black student voices in addressing systemic barriers and anti-Black racism in the
education system. Ultimately, the Community Safety and Well-Being Action Plan for
Black Youth in Hamilton Schools highlights a set of actionable recommendations
that are local and community-driven, while also having fostered peer-to-peer
support networks for Black students across Hamilton. This research is a conduit
in allowing for Black students to learn, connect and reach their full potential.
1.2 About HCCI and HS4J
The Hamilton Centre for Civic Inclusion (HCCI) is a non-profit organization
driven by a mission to mobilize all Hamiltonians to create an inclusive and
welcoming city. To achieve this, HCCI partners with local community
organizations to work on various initiatives and programs, including
Black-youth-focused programs such as the Black Youth Mentorship Program and
the Hamilton Civic Leadership Program, which have been delivered at three high
schools in Hamilton.
Hamilton Students for Justice (HS4J), formerly known as HWDSB Kids Need
Help, was founded by a group of now-former Westdale Secondary School students
in November of 2017. This group of Black, brown, Muslim, disabled, queer, and
transgender students works to disrupt all forms of systemic violence, including
but not limited to anti-Black racism, anti-Indigenous racism, ableism,
homophobia, Islamophobia, and transphobia. The coalition’s original framework
was modelled after YRDSB Kids Need Help (now YRDSB Kids Deserve Better) and
their work to challenge and disrupt anti-Black racism in the York Region District
School Board (YRDSB).
HWDSB Kids Need Help launched in response to an incident of police
violence, anti-Black racism, and ableism at Westdale Secondary School wherein a
Black Muslim autistic student was forcibly handcuffed and removed from her
school by the Hamilton police. The group served as an advocating body for the
family, and afterwards, hosted multiple town halls to hear directly from the
community on the ways ableism and police violence were disproportionately
affecting racialized, Black, and disabled students. Recommendations were also
collected and presented to the HWDSB.
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In June 2020, HS4J also successfully pushed for the complete termination
of the Police Liaison Officer (PLO) program from HWDSB schools. 2019-2020
Student Trustee and HS4J member Ahona Mehdi shared a detailed report with
HWDSB school trustees urging them to terminate the program. This report
included approximately 300 anonymous testimonials collected from students,
staff, parents, and others in Hamilton, including the city’s renowned author,
Lawrence Hill.
HS4J is relentless in visioning police-free and discrimination-free schools.
Through this project and many others, HS4J acts as an advocacy body for
students and families experiencing discrimination and injustices that are not
being addressed by educational institutions. As they continue to operate within
an anti-racist, anti-capitalist, anti-colonialist, anti-oppressive, and revolutionary
framework, they consistently practice this by sharing resources, knowledge, and
power. In this context specifically, this work presents itself for Black students
and families everywhere.
1.3 Frameworks used in this report
All work conducted within this project is centred in an anti-racist and
anti-oppressive framework. Anti-oppressive practice starts with the experience
of communities that experience various forms of oppression, and places
questions of stigma, power, inequality and internalized oppression at the
forefront (Tew, 2002). Dalrymple and Burke make the explicit distinction of
including, engaging and supporting populations and communities in every phase
of inquiry in order to prompt choice and empowerment (Dalrymple and Burke,
1995). For this project, Black student voices were centered from implementation,
to consultation and completion. The entire process was one of collaboration,
empowerment, liberation, and connection. From an anti-racist perspective, this
project aims to create forms of thought and/or practice that seek to confront,
eradicate, and/or ameliorate racism (Bonnett, 2000). This anti-racist and
anti-oppressive framework has allowed for this work to not only address
personal practices, but also systemic practices that should reduce or eliminate
barriers for Black students and families. In addition, this framework centres the
need to understand the foundational causes and outcomes of anti-Black racism
in the education system, particularly in Hamilton, Ontario and Canada.
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Though this brings forward various limitations, this project operates
through an intersectional framework, highlighting that Black students and
families more often than not belong to more than one identity. With this, lead
consultants operate with the understanding that many Black individuals
experience the education system through the intersections of each of their
unique identities (i.e. Black and Two-Spirit, LGBTQIA+, Indigenous, disabled, etc.).
This framework allows this work to be guided by the understanding that
overlapping identities are complex and variable. In addition, this project centres
the understanding of how identities can alter depending on an individuals’
position in society at any given time.
This project also follows a Community Based Participatory Action
Research (CBPAR) model, which is a community-centred approach that ceases to
exclude any community stakeholders throughout the entirety of the research
project (Advancement Project - Healthy City, 2011). The primary stakeholders that
were centred in conducting and participating in this research were Black-led
organizations and businesses, Black organizers, and Black community members
— while centring Black parents, guardians and caregivers, and current or
recently-graduated Black students in Hamilton. The process of centering Black
students and families in this project values community collaboration,
empowerment, participation and dynamic processes that are reflexive and
reflective while addressing social problems such as anti-Black racism (Maiter,
Joseph, Shan, & Saeid, 2013).
Each of these stakeholders had the opportunity to be involved in the
development of research questions, data-collection, analysis, and report-writing.
Through this CBPAR research model, this research is grounded in the
experiences, needs, concerns and expertise of Black students, communities and
community-based organizations that are able to mentor and support them.
Survey respondents and consultation participants, along with Black community
members, were directly involved with the entire research process. This
action-based approach allowed Black students and community members to not
only engage with researchers, but be researchers who informed the research
process. In understanding that student voice and community experiences are
the most important truths that research may highlight, this project acknowledges
the expertise of community members.
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In putting community before academics and policy-makers, this work has
aimed to allow students to identify their own needs. As Black and racialized
students began to undergo this research project, it was consistently noted that
“formal” research and those who conduct it often face a lack of trust from
community members. As a result, this project aims to engage in a collaborative
approach with students, organizations and families, rather than a hierarchical
one.
Though this project was conducted by racialized, recent high-school
graduates, there is also an understanding of the power imbalance between
student participants and consultants who are known to be “conducting” this
research. Youth who led and participated in this project alike have shared
experiences of sharing traumatic stories for the sake of data-collection, while
never seeing any tangible outcomes. In order to avoid this unethical practice,
this project has been centred in not only conducting research for system
stakeholders, but also creating living, sustainable peer-to-peer support and
resources for Black youth. The following are outcomes of this initiative:
● Black students will receive educational literature on anti-oppression and
anti-racism principles used to address challenges they face in schools
● Black youth consultants from local Black-led community organizations will
continue to connect with and mentor Black students, inluding experts
from the African Canadian Caribbean Association (ACCA), the YWCA Hamilton,
the Disability Justice Network of Ontario (DJNO), The SPACE, NTRL, Never
Gonna Stop (NGS), and The Sexual Assault Centre (Hamilton and Area) -SACHA
● Students will have a safe space to share their experiences and voice their
concerns about their safety and well-being in school (through HS4J)
● Students will receive video resources from local Black-led community
organizations highlighting services they provide for Black youth –– this will
allow Black individuals to enhance their community outreach skills
● Tools and resources will be provided to Black students to help them
create peer support networks and combat anti-Black racism in schools
● Findings from the consultations will be presented to all four
publicly-funded school boards in Hamilton, directly by Black youth
● Black youth facilitators, artists, businesses, organizations and participants
will be compensated financially for their time, labour and expertise — an
unfortunately rare practice
19

2. Literature Review
2.1 What is anti-Black racism?
Anti-Black racism is defined as discrimination directed towards those of
African descent, and particularly those who identify as Black. Although anti-Black
racism is a form of racism, not all racism is anti-Black. Anti-Black racism is a
subcategory of racism that is characterized by a specific targeting of Black
communities, internally, interpersonally, institutionally and structurally (Black
Health Alliance, 2018).
The Government of Ontario defines anti-Black racism with the following:
“Anti-Black racism is prejudice, attitudes, beliefs, stereotyping and discrimination that
is directed at people of African descent and is rooted in their unique history and
experience of enslavement and its legacy. Anti-Black racism is deeply entrenched in
Canadian institutions, policies and practices, to the extent that anti-Black racism is
either functionally normalized or rendered invisible to the larger White society.
Anti-Black racism is manifest in the current social, economic, and political
marginalization of African Canadians, which includes unequal opportunities, lower
socio-economic status, higher unemployment, significant poverty rates and
overrepresentation in the criminal justice system.” (Government of Ontario, 2019).
Having a comprehensive definition of anti-Black racism is crucial in
establishing the true prevalence of anti-Black racism in current systems. It is also
pivotal in identifying the developmental course, predictors and outcomes of
anti-Black racism in schools. One of the issues with the Ontario government’s
definition is that it fails to mention the ways in which anti-Black racism festers
deeply within Western education systems, including Ontario’s. This definition
also fails to acknowledge the various manifestations of anti-Black racism,
including higher unemployment rates due to rampant anti-Black racism within
Ontario’s K-12 educational institutions. In a recent Statistics Canada report
looking at the labour market among Black Canadians, it was found out that
12.5% of Black Canadians in the labour force were unemployed at the time of
the 2016 census, compared with 6.9% of non-visible minority Canadians. The
report went on further, to detail how Black Canadians working as paid
employees made an hourly rate of $26.70/hr, which is $3.92 less than non-visible
minority Canadians, who earned $30.63/hr (Statistics Canada, 2021).
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In addition, the over-policing of Black youth, which stems from
surveillance in schools, fails to be mentioned. It must be noted that each of
these oppressive structures foundationally encourage and sustain the
school-to-prison pipeline: a trajectory which encourages the overrepresentation
of Black and disadvantaged communities in the criminal justice system (Wald &
Losen, 2003; Smith, 2009).
The Ontario government’s definition of anti-Black racism also lacks depth
through its failure to highlight the prevalence of intersectionality.
Intersectionality addresses the question of how multiple forms of inequality and
identity relate in different contexts and over time — this includes identities such
as race, class, gender, disability, sexual orientation and so on (Gillborn, 2015).
This term was initially coined by Kimberly Crenshaw, to explain how Black
women discriminated against in the workplace experience both sexism and
racism, whereas white women discriminated against in the workplace
experience only sexism. This insight allows one to understand the multiple layers
of how Black students and families experience various forms of oppression
(ableism, sexism, transphobia, racism, etc,) in publicly funded schools.
It is common for Black individuals and students to become further
marginalized due to their intersectional identities. Black trans, queer, Muslim,
disabled, mad and low-income students are disproportionately harmed by
Ontario’s education system. The experiences of Black individuals vary based on
identity and circumstances, and anti-Black racism is not always experienced in
the same form and capacity. Nevertheless, all forms of anti-Black racism overlap
and co-occur, are predicted by similar factors, and are associated with
comparable outcomes, although some are more drastic than others, including
incarceration or death.
The current state of knowledge indicates that the extent of discriminatory
outcomes experienced by Black students is foundationally based within a history
of ongoing, systemic anti-Blackness — and educational institutions within
Canada are not exempt from this.
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2.2 Impacts and consequences of anti-Black racism in schools
Under various titles, including School Resource Officers (SROs), Police
Liaison Officers (PLOs), Divisional Youth Officers (DYOs) and more, Hamilton and
wider-Ontario school boards have a consistent history of introducing armed
police presence into learning spaces. These programs often operate and present
themselves more heavily in schools with larger Black student populations. The
impacts of policing on Black youth in schools are undeniably concerning, let
alone threatening to the success of Black students and families.
According to a report conducted by Hamilton Students for Justice (HS4J), in
February of 2016, 33% of students at Sir John A. MacDonald Secondary School (a
recently closed school in downtown Hamilton with the highest proportion of
Black students in the Hamilton-Wentworth District School Board), felt
uncomfortable with police presence in schools (Hamilton Students for Justice,
2016).
In June of 2020, then-HWDSB Student Trustee Ahona Mehdi compiled over
300 testimonials from students, parents, teachers, and community members
who shared their painful experiences and concerns about the HWDSB’s Police
Liaison Program, urging its ultimate termination. Respondents shared
experiences of carding, racial profiling, victim-blaming for sexual assaults,
unwarranted surveillance and use of force from PLOs. Currently, the police
officers that were present in HWDSB school in June of 2020 are still stationed
across other Hamilton school boards, including the Hamilton-Wentworth Catholic
District School Board (HWCDSB), Conseil Scolaire Viamonde and Conseil Scolaire
Catholique MonAvenir.
In recent years, overt incidents of anti-Black racism have sparked
conversation and action around the need for a greater focus on Black student
safety and well-being in the HWDSB. In March of 2020, the N-word was carved in
large letters in the snow on the Bernie Custis Secondary School field in Hamilton
(The Hamilton Spectator, 2020) . In 2017, staff at Westdale Secondary School called
two police officers to forcibly handcuff and remove a Black, female, Muslim
autistic student experiencing a mental health crisis. Members of Hamilton
Students for Justice have also been made aware of numerous incidents of
anti-Black racism that go unreported (Hamilton Students for Justice, 2020).
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In 2019, the HWDSB conducted a voluntary staff census. This census
identified that only 9% of staff are racialized (10% in secondary and 7.9% in
elementary) and only 1.5% of staff are Black (HWDSB, 2019). In addition, in
February of 2021, HWDSB Trustees Becky Buck, Kathy Archer and Carole
Paikin-Miller were found by a third-party investigator to have made anti-Black
comments at a board meeting, while then-Chair Alex Johnstone failed to
intervene (Koskie Minsky LLP, 2020).
In the Hamilton-Wentworth Catholic District School Board (HWCDSB), a
similar need is identified. In January 2021, a staff member at St. Mary Catholic
Secondary School was revealed by the Canadian Anti-Hate Network to be posting
vitriolic, racist statements under a pseudonym online, describing Muslims as
“cave people” and proclaiming that the COVID-19 pandemic is part of a globalist
plot initiated by the “the unmentionable tribe”— an anti-Semitic reference to
Jewish people. There is no staff census data available to identify the proportion
of racialized or Black teachers in the HWCDSB.
Black Hamiltonians live, work, and learn in a city whose policing practices
have been described by the Ontario Human Rights Commission (OHRC) as a
“textbook example of racial profiling” (CBC Hamilton, 2015). Groups historically
brutalized by police remain conscious of these conditions every day, including
children and teenagers in schools often forced to learn these lessons young.
Further, in 2019, Hamilton was revealed to have the highest number in Canada
of police-reported hate crimes per capita, at 17.1 per 100,000. It is important to
note that many hate crimes go unreported to police despite this staggering
figure due to historical anti-Black police violence and neglect in cases of Black
victims of crime (Statistics Canada, 2019).
Data from Hamilton Police Service’s self-authored 2020 statistical report
on Use of Force (UOF) incidents show extremely disproportionate levels of force
used against Black Hamiltonians (Hamilton Police Services, 2021). Under the Police
Services Act and according to Hamilton Police Service policy and procedure, a UOF
incident must be reported when an officer draws a handgun in the presence of a
member of the public; points a firearm at a person; discharges a firearm other
than in a maintenance or practice context; uses a weapon other than a firearm
on a person; uses physical force to injure a person to the point of requiring
medical attention; handles a Police Service Dog where the dog bites a suspect or
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any member of the public; uses a horse to injure a person to the point of
requiring medical attention, while operational as a Mounted Unit Officer; or
draws or deploys a Conducted Energy Weapon (taser) in the presence of a
member of the public. From a total of 446 subjects identified by HPS as being
involved in a UOF incident, a disparity is clear. The demographic makeup of
Hamilton is as follows: 3.8% of Hamiltonians were Black in 2016, according to
Statistics Canada (Statistics Canada, 2016). The UOF incidents had a demographic
makeup as follows: Black – 81 subjects (18%) (Hamilton Police Services, 2021).
Due to a current lack of race-based data collection among Hamilton
school boards, this report may draw from neighboring school boards for
additional context. After years-long advocacy by Black youth, parents, teachers,
and community members culminated in the termination of the Toronto District
School Board (TDSB) School Resource Officer (SRO) program in November 2017,
disciplinary action against students fell exponentially. Black students accounted
for 11% of the TDSB’s student population, but 36.2% of suspensions and 34.3%
of expulsions in the 2016-2017 school year. After the termination of the SRO
program, suspensions fell by 24% (1,774 fewer) and expulsions by 53% (34
fewer) between the 2016-2017 and 2018-2019 school years (Toronto District
School Board, 2017-2019). This held major implications for marginalized students
already disproportionately affected by suspensions and expulsions, forced to
miss more school with the presence of police officers rather than allocating
those resources towards avenues that would help them succeed.
According to a fact sheet on Black student achievement in the TDSB based
on the 2006-2011 secondary cohort (in which 5,679 students self-identified as
Black, or 11% of the student population), Black students are more than twice as
likely as their white peers to be suspended at least once during high school. A
greater proportion of Black students than their white peers are identified with
non-gifted special education needs. With this, only 0.4% of Black students are
identified as gifted, compared to 4% of their white counterparts. Conversely,
16% of white students are identified with other special education needs
compared with 26% of Black students (Toronto District School Board, 2017). Black
students are three times as likely than white students to be in the Essentials
program of study and two and a half times as likely to be in Applied. By contrast,
white students are one and a half times as likely than their Black peers to be in
the Academic program of study.
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White students are almost twice as likely to leave high school and attend
an Ontario university than their Black peers. Black students do not apply to go
on to any post-secondary education (college or university) at almost the same
rate as white students do go on to Ontario universities (43% vs. 47%). Black
students also have a drop-out rate almost twice that of their white peers, while
the graduation rate of Black students is 15 percentage points below that of their
white peers (Toronto District School Board, 2017).
A 2017 report by the OHRC highlights a historical resistance among
Ontario school board officials to create race-based data on disciplinary action,
citing a quote from a senior GTA school board official: “[They] expressed concern
that the statistics ‘would be misused, that people would take [them] in isolation
and interpret them for their own purposes.” Instead, they draw on a 2002 study
focused on student perception of racial dynamics. The study found that Black
students were significantly more likely than South Asian, Asian, white, and other
racial minority students to perceive that teachers at their school treat students
from their racial group worse or much worse, that members of their own racial
group were more likely to be suspended, that students from their racial group
were more likely to have the police called on them or that they would be treated
worse or much worse by the police at school (Ontario Human Rights Commission,
2017).
The report goes on to highlight that discipline policies have always had a
disproportionate impact on Black students, but “zero tolerance” policies have
made the problem much worse, with significantly higher numbers of Black
students being suspended and expelled. The report notes that based on the
evidence available about the chances of a poor child being identified as having
behavioural problems, and the connection between poverty and race, discipline
policies must be having a disproportionate impact on Black children (Ontario
Human Rights Commission, 2017).
Though anti-Black racism and white supremacy present somewhat
differently in the United States than in Canada, a scarcity of race-based research
on how the school-to-prison pipeline shows up in Canada beckons the need to
draw from U.S.-based sources.
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2.3 Current interventions for anti-Black racism in schools
As previously mentioned, Black students from the HWDSB have built
peer-to-peer support networks within their communities. The Black Youth
Mentorship Program (BYMP) is an initiative delivered at Bernie Custis Secondary
School and Sir Allan Macnab Secondary School in the HWDSB. Through group
sessions and one-on-one mentoring, the BYMP’s objective is to improve the
emotional well-being of Black youth in Hamilton. By connecting with consistent,
caring adults, BYMP helps youth participants make healthy and safe choices,
increase their resiliency, and progress toward their goals. In 2020, the HWDSB
also established a Black Graduation Coach program in some HWDSB high
schools, providing one-on-one support for Black students due to an emphasis on
low Black graduation rates within the school board (CBC Hamilton, 2020).
In Hamilton school boards outside of the HWDSB, there is only one
public-facing group focused on racial issues — St. Thomas More’s uKnighted
Against Racism, a coalition including students, teachers, and administrators. The
existence of this student group has been highly effective in educating and
activating students to become advocates against racial inequity, similarly to
other grassroots anti-racism groups across Ontario (i.e. Parents of Black Children,
Advocacy Peel, Ottawa Black Diaspora Coalition, etc.). During the recruitment
process for consultation session facilitators for this very project, whose flyer was
disseminated widely, the only applicants outside of the HWDSB were attending
or had recently graduated from St. Thomas More Secondary School. The 20-person
committee began in January 2021, remaining active during the COVID-19
pandemic, meeting virtually to tackle racism at the HWCDSB. In addition, the
HWCDSB recently drafted a report consisting of recommendations to create an
anti-racism committee, complete annual workshops on anti-racism for staff and
consult more with racialized students and caregivers (HWCDSB, 2021).
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2.4 Impacts of the COVID-19 pandemic on Black families
The COVID-19 pandemic has initiated, heightened, and sustained various
detrimental health impacts for Black Canadians. In a recent report by Ontario
Health and the Wellesley Institute, Black Ontarians were 4.6 times more likely to
contract COVID-19 than white Ontarians, Black Ontarians were hospitalized 6.3
more times than white Ontarians, and Black Ontarians were admitted into ICUs
6.1 more than white Ontarians (Ontario Health & Wellesley Institute, 2021).
Canada’s Black population is far more likely to report household layoffs
and experience financial stresses due to the pandemic. Negative impacts may
also result from the disproportionate exposure of COVID-19 within Black
communities, as caused by work conditions and the deprivation of essential
resources. In understanding these impacts, Black families continue to face
significant obstacles resulting from the COVID-19 pandemic; exposure to
xenophobia, barriers to accessing vaccines, labor uncertainty, and more (Elias,
Ben, Mansouri & Paradies 2021; Eissa, Lofters, Akor, Prescod, Nnorom, 2021). In
Hamilton, COVID-19 has further amplified pre-existing inequities. For example,
there were five neighborhoods reporting higher COVID-19 positivity rates during
the fourth wave. Data shows that along with health care workers, racialized and
low-income families have experienced disproportionate negative impacts from
the pandemic. Though these statistics are relative to other cities in Ontario,
there is a drastic need to address inequities in Hamilton, where community
groups and researchers have been asking to adopt health equity interventions
to prioritize racialized and low-income inequities (CBC Hamilton, 2021).
Between March 1 and August 31 of 2020, approximately 51% of 992
reported COVID-19 cases were from individuals who self-identified as racialized.
This was extremely concerning, as only ~19% of Hamilton’s residents
self-identified as people of colour. In comparison, only 49% of positive cases
were white Hamiltonians, although they made up only ~81% of Hamilton’s total
population. Racialized individuals accounted for less than one in five
Hamiltonians, but according to the report, represented one in every two
COVID-19 cases. Seeing as racialized individuals are vastly overrepresented in
Hamilton’s reported COVID-19 cases, Black and racialized students and families
are disproportionately disadvantaged due to the pandemic (Hamilton Public
Health Services, 2020).
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In 2016, Statistics Canada’s Census specified that less than 4% of
Hamilton’s population was Black. Nevertheless, the City of Hamilton’s 2020
dataset indicated that Black Hamiltonians accounted for 14% of positive cases.
The report also indicated that approximately 43% of racialized peoples in
Hamilton resided in low-income households (Hamilton Public Health Services,
2020). With this, low-income Hamiltonians were also indicated as
overrepresented in positive COVID-19 cases. The dataset outlined that low
income households accounted for approximately 19% of Hamiltonians, but
represented approximately 27% of COVID-19 cases between March 1 and August
31 of 2020 (Hamilton Public Health Services, 2020). The dataset clearly stipulated
the disproportionate impacts of COVID-19 on racialized families; specifically
those of Black and low-income backgrounds (Hamilton Public Health Services,
2020).
During the pandemic, lack of consistency within education has been
proven to further widen achievement gaps for students. In 2021, Statistics
Canada indicated that 26.6% of Black individuals in Canada were under the age
of fifteen, while merely 16.9% of the total Canadian population falls within this
age group. As a result, more than one quarter of Canada’s current Black
population has been immersed in the K-12 education system during COVID-19
(Statistics Canada, 2021). This not only impacts the educational experience and
achievement of Black students, but also the long-term social, economic and
political welfare of Black communities.
According to a Statistics Canada report titled “Food insecurity and mental
health during the COVID-19 pandemic”, school is a source of food and nutrition
for various students. School closures have therefore instigated lack of access to
nutrition for many low-income students. The absence of this basic necessity for
various Black students causes interruption in their access to nutrition, and
therefore, their attention, capacity and motivation within learning environments.
In May of 2020, 14.6% (almost 1 of 7) Canadians said that they had experienced
food insecurity within the last 30 days. In addition, almost 2.1 million households
had experienced food insecurity (Statistics Canada, 2017-2018).
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The Canadian Community Health Survey saw a 39% increase in food
insecurity from 2017-2018, where only 1.5 million (10.5%) Canadian households
experienced food insecurity. In April of 2020, 2,496,500 (13.5%) of households
faced unemployment compared to 1,384,400 (7.2%) in 2017. In addition to this
6.2% increase, food insecurity in households with children increased from
618,709 (11.2%) in 2017 to 1,060,633 (19.2%) in April of 2020. This is a 7%
increase (Statistics Canada, 2020). In knowing that 43% of racialized people in
Hamilton reside in low-income households (CBC, 2020), this has further
disadvantaged low-income and racialized students who already see achievement
gaps with white affluent students.
Moreover, through the Emergency Community Support Fund from the
Federal government, the Hamilton Centre for Civic Inclusion was able to support
low-income students with lack of technology access, English language learners
and disabled students navigating online learning experience disproportionate
lack of engagement due to struggles with subtitles, closed captioning,
interpretations, delays, expressions and more (HCCI, 2020). In addition, many
parents of immigrant and refugee students may not be able to work from home,
due to their over-representation in essential work (Statistics Canada, 2020). These
parents may also be unable to support their children with home-schooling due
to their lack of proficiency in the language of instruction. In many of these cases,
the continuity of limited physical educational services and availability of
multi-languages resources, along with the respecting of hygiene and social
distancing is crucial to many students and families; especially in considering that
Black low-income, immigrant and refugee families are experiencing these
struggles in additional to pre-existing inequities resultant of anti-Black racism
(HCCI, 2020).
In reference to mental health, students are experiencing drastic feelings
of isolation due to the COVID-19 pandemic. In a Canadian survey regarding
“what Canadians are reporting about their mental health and substance use
during the pandemic,” the Centre for Addiction and Mental Health (CAMH) found
that approximately one quarter of individuals between 18 and 39 stated that
they experienced anxiety, isolation and depression from May to July 2020.
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In addition, over 20% experienced binge drinking (CAMH, 2020). Adults
with children also experienced more anxiety and depression than those without
children (CAMH, 2020). While this survey did not indicate race-based data, due to
systemic inequities, Black Canadian families likely experienced higher levels of
mental health issues due to their additional experiences of anti-Black racism.
In addition, Black low-income families continue to disproportionately
experience heightened systemic racism, lack of access, negative health impacts,
food insecurity, unemployment, mental health and more during the pandemic
(HCCI, 2020). As a result, Black students continue to experience low levels of
educational engagement, safety and well-being during the COVID-19 pandemic.
This must be addressed with tangible solutions throughout Hamilton contexts,
Ontario contexts and greater Canadian contexts.
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3. Student Zoom consultation sessions
Research methodology and data-collection
During the public consultation sessions, Black youth facilitators were hired
by racialized students from Hamilton Students for Justice (HS4J), in order to ensure
that this project remained community-based, Black-led and student-centred. In
addition, this project remained centred in Community Based Participatory Action
Research (CBPAR) and Anti-Racist/Anti-Oppression (ARAO) principles and
frameworks. See section 1.3.
Throughout the consultation process, Hamilton Students for Justice (HS4J)
was committed to creating a safe, accessible and just space. As such, lead
consultants committed to the following throughout the consultation process:
● Eight biweekly session date options throughout July and August; youth
participants were able to attend one at their availability (See Table 4.1 Consultation Session Breakdown in Appendices for schedule)
● Access to a caring adult with social work experience from a Black-led local
organization at sessions (for emotional support & community building)
● Virtual breakout rooms and access to chat functions throughout each
session, allowing private emotional support and non-verbal participation
● American Sign Language (ASL) interpreters present at all sessions
● French translators available at all sessions
● Dial-in instructions for those who required it
● French translation of all outreach materials (i.e. FAQs and posters)
● Ensuring a thorough understanding of data-collection, anonymity, privacy
and consent during and throughout all consultations
● Assurance from consultants that all data will remain anonymous and/or
confidential, depending on what participants prefered
● Post-session form allowing participants to change their minds about
consent and/or select one of various descriptive consent options, provide
feedback to consultants and/or further connect with Black resources
● $50 CAD gift card compensation for all participants
● Consulting with representatives from the McMaster School of Social Work
and McMaster Spark to assist with research questions, the consultation
process, and analyzing the findings
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Due to the unprecedented circumstances of the COVID-19 pandemic,
consultations were required to be conducted completely virtually. Although this
caused some access and engagement barriers, consultants utilized this
opportunity to further explore the unique circumstances and exacerbated
inequities that come with this pandemic and therefore impact Black families in
disproportionate numbers. The following was ensured throughout the
consultation process in order to create a safe and effective consultation space:
● Conducting all work through virtual platforms in order to adhere to
COVID-19 safety precautions
● Promoting and marketing the consultation sessions virtually to school
boards, faith groups, and Black-led organizations to raise awareness of
the events and maximize participation
● Recruiting Black high school students and recent graduates to facilitate
community consultation sessions
● Working in partnership with Black-led organizations to host virtual
consultation/focus group sessions facilitated by Black youth for Black
youth, parents and the Black community
● Creating a Kahoot game for students to learn about Black history in
Hamilton and Ontario and remain engaged and vocal throughout the
consultation sessions
● Working with Black youth consultants to analyze findings from the
consultations and use the information, along with other existing data
from across the province, to create the Community Safety and Well-Being
Action Plan for Black Youth in Hamilton Schools
● Working with Black youth across the local publicly-funded English Public,
English Catholic, French Public and French Catholic school boards and the
Black community to find solutions to issues that Black youth face, such as
isolation, lack of mental health support during the COVID-19 pandemic,
racial bullying, anti-Black racism and policing
● Connecting with the Black community on ways to maintain youth-led peer
support models, or to create alternative spaces for Black youth to express
their needs around safety and well-being on school grounds
● Financially compensating all Black students, caregivers, stakeholders,
businesses and organizations who contributed to this project
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Above are posters designed by local Black graphic designer/artist, Sydney Hussett,
indicating information regarding student Zoom consultation session times, dates,
organizational mentors and more. These posters were disseminated throughout
multiple social media outlets, including Instagram, Twitter and Facebook.
The following were also consent options for participants:
I have considered this and do not have any additional questions,
concerns, or limits I want to put on information about me.
I have considered this and am comfortable, but I would like to see the
tools and understand what the consultants are doing.
I have considered this and am comfortable. If my experiences are to be
shared (anonymously) I would like to see the products containing them
before they are shared.
I have considered this and am not comfortable proceeding. I would like a
plan to be developed so that my participation in the sessions will not
cause my information to be used for any of the products within the
project. I will work with the consultants to build a plan we are all
comfortable with.
Other: ______________________________________________________________________
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Limitations
Throughout the consultation process, consultants experienced a myriad
of challenges, which were only exacerbated by the unique circumstances of the
COVID-19 pandemic. The need to conduct all consultations online caused for
various limitations for data-collection, including, but not limited to:
● Zoom fatigue; low engagement at times due to the isolating and repetitive
nature of online consultations/meetings
● Difficult nature of conducting outreach and sustaining a clear streamline
of communication virtually
● The realities of mental health struggles and isolation for consultation
participants
● Pre-existing fulfillments and responsibilities for Black organizers,
caregivers, students and businesses/organizations involved in this project
● Language barriers throughout consultations and online outreach
● Accessibility barriers throughout Zoom consultations and online outreach
● Out-of-jurisdiction, fake or racist/inappropriate participant responses
● Barriers in encompassing all intersections of Black identities in such a
short project
● Emotionally taxing nature of re-living and re-stating experiences of racism
3.1 Findings from the student consultations
A total of 52 individuals with lived experience as Black youth in Hamilton
schools attended at least one of eight drop-in consultation sessions. 44 of these
52 were active participants in the discussions (indicating they typed in the Zoom
chat or unmuted their microphone to contribute at least once). The remaining 8
individuals were present for the majority or all of their session, but remained
silent after introducing themselves. In the post-session feedback form, these
students still generally reported benefiting from sitting in on these discussions
or participating in the educational Kahoot games. However, when quantifying
findings, this section of the report will draw solely from the experiences of the
44 active discussion participants.
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Of these 44 youth, 18 (40.9%) attended schools in the Hamilton-Wentworth
District School Board; 22 (50.0%) attended schools in the Hamilton-Wentworth
Catholic District School Board; 4 (9.1%) attended schools in the Conseil Scolaire
Viamonde (French secular board); and 3 (6.8%) attended schools in the Conseil
Scolaire Catholique MonAvenir (French Catholic board). The percentage sum
exceeds 100%, as 3 students reported experience in multiple boards.
Though schools of origin varied widely, the structure of this section does
not distinguish between the four publicly-funded school boards operating in
Hamilton when reporting student experiences. This is resultant of the fact that,
except where explicitly noted, the appalling conditions of anti-Black racism in
Hamilton schools did not conspicuously vary between school boards. Black
students in Hamilton, whether French, English, secular, or Catholic, face ongoing
anti-Black racism from students and staff alike, as well as significant barriers in
attempts to have issues addressed.
As well, though this research aimed to focus specifically on high school
experiences, youth of all ages (from incoming freshmen to recent graduates)
also recalled many experiences of anti-Black racism in elementary and middle
school. These stories are not excluded from this report, as they are valuable in
highlighting the deep-rooted nature of anti-Black racism in the education
system, with both its perpetrators and victims being introduced to its ideas from
a young age.
Consultation data and analysis have been broken down in three major themes,
each of which contains further distinctive categories:
Theme 1: Experiences of anti-Black racism in Hamilton schools
Theme 2: Specific context of 2020
Theme 3: Experiences with reporting & addressing issues
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Theme 1: Experiences of anti-Black racism in Hamilton schools
3.1.1 The N-word and racial slurs
When asked about experiences with anti-Black racism in schools, 19 of 44
(43.2%) consultation participants volunteered adverse experiences with the
N-word. Two additional students mentioned three other stories involving racially
motivated insults — “coloured people”, “Black monkeys”, and “African booty
scratchers”— bringing participants’ total experiences in this category to 47.7%
(21 of 44).
These incidents involved both staff and students as perpetrators, with
many students sharing multiple instances and indicating the incidents came
from known perpetrators left unchecked. The use of racial slurs in schools can
be separated into three categories— targeted use, use in a so-called
‘educational’ context, and the ‘N-word pass’ phenomenon.
Targeted use — Defined for the purpose of this report as a non-Black individual
personally referring to Black people as “n***er/s” or another racially motivated
insult.
61.1% (11 of 18) of targeted experiences involved identifiable Black
student(s) for which the slur was intended present during the time of the
incident. The remaining 38.9% (7 of 18) involved use of racial slurs without an
identifiable Black student present on the receiving end (for example, the slur
was overheard by Black youth in a conversation amongst non-Black peers, or
used casually by teachers to refer to Black communities as a whole). It is
important to note that both teachers and students were perpetrators of both
identifiable and general types of targeted use. As well, Black students will
inevitably be less aware of specific incidents within the second type, suggesting
the issues are far more widespread than can be captured in this report.
Of a total 18 stories in this category, just one involved perpetrators not
apparently affiliated with the Black student’s school (occurring off school
property during a lunch break). Otherwise, 3 of 18 (16.7%) uses were
perpetrated by teachers, and 14 of 18 (77.8%) were perpetrated by fellow
students.
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Notable examples include:
● “In grade 8, my teacher used to call us monkeys and everything, and said
it was a joke. At first I was like, okay, I thought it was normal. Then we, the
Black kids in class, said the N-word and stuff, and she said, ‘If you guys
don’t want white people to say it, then don’t say it.’ And she started saying
it— she said, ‘N****, n****, n****’ and we were just staring at her like…
[trails off]. I realized this year that she was wrong. I thought she was right
at the time. I was even going to email her because I still think about it, but
I won’t do it. I’m not there any more, but my siblings go there. Now that
I’m not there I don’t know what to do about it. And if you talked about it,
that’s ‘disrespectful’, and you would get suspended for no reason. So I just
kept quiet and moved on. She would call us her Black monkeys, her little
monkeys. She’s racist, but she thinks she’s funny.”
● “One time in seventh grade, this group of white bullies were teasing this
Black kid, and one of them said the N-word to him. I told one of the
teachers that and they had a discussion in all of the classes about it.”
● “There were these two boys that used to say the N-word. One of them
said, ‘I always say it, but only with my friends.’ Once he said it outside at
recess and I said, ‘If you say it again I’m gonna go tell’. He thought it was a
joke and said it again, so I went to tell the principal. They started saying
other stuff and I think they got suspended. It just made me feel really bad
because my friends were backing him up. They were saying ‘We’re friends
with him, so it doesn't matter.’ They’re letting him say these things just
because they’re friends with him? What about me?”
● “Quebec teachers would use the N-word casually when referring to Black
people.”
● “In my last school, students would say slurs and get away with it. In my
entire school career I have never felt represented in my school.”
● “I’ve had friends that thought it was okay, friends that called ME the
N-word. I never used to think it meant anything before I educated myself,
but it’s not okay. And when it happens, we should educate them.”
● “White students say the N-word very often in schools, even after being
educated about the history of this word.”
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● “Me and my friends, some of the only people of colour in our grade, were
giving out high fives at the end of [school event], and one of the kids said
under their breath ‘I don’t high five coloured people.’ This kid is known for
making that type of comment, like racist, and Islamophobic. He’s done this
on multiple occasions, I’ve addressed him personally on multiple
occasions. People have brought it up to the principal in the past and they
haven’t done anything about it. We knew if we reported it, no one would
have done anything. Some other kids heard about it and dealt with it on
their own terms, in their own way. The school was protecting him in that
situation and not us. I’ve gone to this principal, who’s never done anything
about it. I went to middle school with this kid and THAT principal has done
nothing about it. It shows that we’re not really valued to them.”
● “I’ve always grown up in white communities. I haven’t seen a Black teacher
before. Just white schools. I’ve heard teachers say racial slurs before.”
● “Once, I told a white teacher that other students were being racist and
using the N-word. The teacher said: ‘This isn’t uncommon. If you’re gonna
become uncomfortable everytime this happens, how are you gonna live in
this world?”
● “I want to see staff stop turning the other cheek and ignoring problems
until they’re brought up by white students. There was a situation where
my brother was called the N-word by a white student, but when my
brother said the F-word back, HE got suspended.”

In an “educational” context— Defined as use of the racial slur “n***er/s”
during class instruction, often while drawing from materials intended for
education.
Of 5 instances in this category, 3 (60%) were perpetrated by teachers, and
2 (40%) by students. However, the onus on teachers to stop this behaviour is
particularly relevant in this context, as even students’ perpetration will often
happen during full-class activities.
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These stories were shared:
● [Two friends in separate classes] “Both of our non-Black teachers said the
N-word while reading the stories and poems in To Kill a Mockingbird. When
we addressed it down the line, we were told we should have spoken up
then. That isn’t the solution because we were students. 14 and 15 year
olds shouldn’t be telling the teachers how to teach. There’s a power
imbalance.”
● “Once, a teacher kept saying the N-word in a book for Black History Month
casually and not caring, and when a kid stood up, he got sent out of the
class for ‘disrespecting the teacher’.”
● “During Black History Month, someone read the N-word and afterwards,
turned and looked at me. It made me really uncomfortable.”
● “A white student said the N-word while reading MLK’s I Have a Dream
speech in class. I called them out because this happens far too often. I
said, ‘you could have skipped the word,’ “why would you say that,’
etcetera, and he reluctantly apologized.”
‘N-word pass’ — Defined as the phenomenon of non-Black students
approaching their Black peers for permission to use the N-word, based on the
understanding that Black communities are uncomfortable with their historical
oppressors using racial slurs and hoping for exemption. Three students
identified situations where the ‘N-word pass’ was “going around their school,” or
being asked directly by fellow students whether they could supply an ‘N-word
pass’.
One student expanded on her sister’s experience:
● “(...) It’s not even comparable to my younger sister’s experiences. There
was this white boy who asked her if she could give him the N-word pass.
At the time, she didn’t know what the word meant. When we explained it
to her she was so hurt. We went to talk to the principal and he didn’t do
anything about the problem until my father went to talk to the teacher:
‘This is so hurtful, she’s just a young girl, how can he say that to her? Does
he even know how the word is offensive?’ The teacher asked my sister if
she knew what the N-word was. Only when she said yes did they decide to
do something about it. If my sister didn’t know what the word meant, they
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wouldn’t do anything about it. It was like, oh, okay, she doesn’t know, we
don’t need to interfere. Even after they talked to the boy, he was just
suspended for 3 days and wasn’t held accountable. Obviously I wasn’t
satisfied with how they dealt with it, because even after it was done, the
problem was still there. After observing my sister’s education, I know the
teachers need to teach the students why this word is so offensive. They
just say, ‘don’t say this word, it’s bad.’ We don’t need to know why or when
it started, or how people of colour had a hard time because of it. They just
say it’s a bad word. Of course, children are curious, and will go on saying
stuff they don’t know and using curse words. They won’t know how it can
affect someone.”
Black students clearly indicated deep pain and discomfort with hearing
racial slurs from non-Black people in their schools across various contexts. It is
incumbent on teachers, administrators, and school boards to put an end to
racial slurs being uttered in any school setting. The use of racial slurs are
steeped in demeaning, undignified behaviour marked by colonial violence and
should not be used in the school environment. Schools across the province must
outline their process of dealing with students who use racial slurs against other
students.
3.1.2 Related intersections of oppression
Critical race theorist Dr. Kimberlé Crenshaw’s theory of intersectionality
was originally coined to help explain the specific oppression of African-American
women, and has since been widely adopted to describe the experiences of those
dealing simultaneously with multiple systems of oppression. Dr. Crenshaw found
that the overlap of anti-Black racism and sexism for African-American women
also meant they were the least able to access support or justice compared to
others within each group — African-American men, and white women (Crenshaw,
2016). Similarly, Black students attending the consultation sessions cannot
separate their experiences of anti-Black racism from experiences of sexism,
Islamophobia, or xenophobia— in fact, having those identities compounded the
impact of discrimination and marginalization— and were especially unable to
access support or justice.
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On being a Black woman:
● “I would hear people casually say the N-word in the halls, but I didn’t say
anything because I didn’t want to be perceived as the ‘angry Black
woman.’ After talking to Black peers and family members, I told my
guidance counselor. My guidance counselor didn’t do anything and told
me that if it happens again, I should tell them to stop and talk to her
about my feelings about the incident. I wouldn’t tell anyone about
incidents like this again because of this experience. When I go to white
teachers, I’m told I’m overreacting. It feels like I’m screaming and no one is
listening. If I want something to get done, I have to do it myself. I found
two other Black women who validated my experiences, and we would all
confront racist students together. We were deemed ‘angry Black women’
who ‘lash out’.”
On being a newcomer or immigrant:
● [On being born in Canada] “In my case, I spoke in a specific way [to the
administration]. I spoke their language, I could talk how they talk. For folks
who don’t, how are they treated? For newcomer folks, what resources are
given to them?”
● [After being detained by a Student Resource officer for wearing a durag—
More on cultural dress and this incident in section 3.1.3] At the time, I
didn't have the legal knowledge to ask why I was being detained. I was 16
years old. When my parents see the police, they are all scared. I was
heartbroken. They targeted me, they kept me cuffed in the office for two
hours and the police said they were going to detain me, even though I
never did anything illegal. It stayed with me forever because it impacted
my whole family. If my mom sees me in a durag she’ll beg me to take it off
because she thinks the police are going to profile me. We need to educate
students and families, especially newcomers, about their rights, like the
right to remain silent. They weren’t even allowed to do this without
parental supervision, but I didn’t know. I was a 16 year old minor.”
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● “People don't talk to their parents because immigrant parents often will
think that teachers are right. Before meeting HCCI [Hamilton Centre for
Civic Inclusion], there was no one I could actually go to. I couldn't go to my
parents because they were uneducated about these issues, OR my friends
because they have the same knowledge as me and couldn't give other
perspectives, OR teachers because they were all racist.”
● “A couple years ago there was this boy who told me to go back to my
country because he was mad at me just laughing at him and stuff. I told
the teacher but they did nothing about him. [Student’s mom interjects...]
How is he going to get away with that? How did you not even speak to the
person or take them to the principal’s office to address the issue? Nothing
like that happened. She’s young and probably doesn’t know how to deal
with these situations so she probably just let it go. But this is ongoing. It is
not the first time. This might have been, ‘go back to your country’, but
there are little incidents that happen that I can see are racist. So it’s very
critical. I think it’s really, really bad.”

On being Muslim:
● [Student is a visibly Muslim Black female] “The main racism I get is about
my religion and colour. My religion teacher was talking about the
terrorism on 9/11 and looking directly in my eyes as if I was responsible
for attack.”
On socioeconomic status:
● “Make school supplies affordable or subsidized by the school. If this
program already exists, clearly there’s some work to do to make it
accessible to Black families who need it.”
As well as the examples raised by session participants, Black students at
the intersections of 2S and LGBTQIA+ (Two Spirit, Lesbian, Gay, Bisexual,
Transgender, Intersex and Asexual) identities, disabled and neurodivergent
identities, Indigenous identities, and other systems of oppression must be taken
into consideration when supporting Black youth in schools. Any steps to address
systemic discrimination and must prioritize those most vulnerable in the face of
overlapping systemic barriers.
42

3.1.3 Cultural dress
Students in multiple sessions discussed the topic of wearing durags in
school. A durag (also called do-rag or du-rag) is a close-fitting cloth cap tied
around the top of the head. They may be worn to accelerate the development of
long curly/kinky hair, waves or locks in the hair; to maintain natural oils in hair;
to stop hair breakage; or to keep hair, wave patterns and braids from shifting
while sleeping. Durags are also popular as an identity-making fashion choice in
African-American culture. According to Edmonton mother Una Momolu, whose
11-year-old son Emmell was asked to remove his durag due to a school police
officer’s perception that it indicated gang affiliation in 2019,
“The durag is a spiritual symbol of Black culture. This is what slave women
wore to have confidence in themselves. It has always been a spiritual part
of us from then until now. A head garment is something we hold dear.
They need to apologize for their dishonesty and the rules need to change,
because the durag is targeting a specific group of students. It’s just
dark-skinned kids.” (CBC Edmonton, 2020)
During discussions, students across Hamilton school boards described
similar experiences to Momolu and Emmell’s. Their administrators’ and teachers’
justification for prohibiting durag wear in school is unlike other head-covering
bans. Rather than to fulfil the general no-hat rule, one student stated, “The
teachers once explained that they don’t want us to wear durags because they
don’t want to show the image of gangs, or influence the younger kids to become
gang members. You’re not going to become a gang member because you see
someone wearing a durag.” Multiple students echoed this sentiment, with one
female student noting “They don’t allow guys to do it, but they allow girls for
hair-covering.” As mentioned in Section 3.1.2, one participant who had
graduated from high school several years ago recalled an instance that had a
lasting emotional impact on him and his family.
● “In high school, I went out for lunch with a group of my Black friends, and I
was dancing with my headphones on. When I came back to school, I was
called down to the office on the PA. A police officer and the staff kept me
in the office, and accused me of being a gang member and participating in
gang activities. The school called my mom at work and the police
handcuffed me. At the time, I didn't have the legal knowledge to ask why I
was being detained. I was 16 years old. When my parents see the police,
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they are all scared. I was heartbroken. They targeted me, they kept me
cuffed in the office for two hours and the police said they were going to
detain me, even though I never did anything illegal. It stayed with me
forever because it impacted my whole family. If my mom sees me in a
durag she’ll beg me to take it off because she thinks the police are going
to profile me. We need to educate students and families, especially
newcomers, about their rights, like the right to remain silent. They weren’t
even allowed to do this without parental supervision, but I didn’t know. I
was a 16 year old minor. No teachers or adults are supportive of issues
like this, and they are often the ones who perpetrate to begin with.”
Durags are not hats, nor do they inherently indicate gang membership.
They are worn by Black students for a multitude of reasons, including hair care,
modesty, and cultural expression. Administrators, teachers, and
school-stationed police officers’ anti-Black affiliation of durags with gang
activities and violence is not accurate to the reality for Black students, and
forcing their removal and/or racially profiling the Black students who wear them
is antithetical to student safety and well-being.
3.1.4 “Guilty until proven innocent”
When asked about instances of anti-Black racism in their schools,
facilitators and community organization representatives explained to
participants that this was also a space to discuss subtle acts of racism, called
microaggressions. Kevin Nadal explains microaggressions as everyday, subtle,
intentional — and oftentimes unintentional — interactions or behaviors that
communicate some sort of bias toward historically marginalized groups. The
difference between microaggressions and overt discrimination is that people
who commit microagressions might not even be aware of them (Nadal, 2020).
Often involving plausible deniability on the perpetrator’s part (“you’re just being
sensitive, that’s not what I meant”), students experienced microaggressions
where they suspected certain behaviour came from a place of anti-Black racism,
but could not easily address it in the same way they might have with overt acts,
such as racial slurs. Many of these examples involved teachers and school
administrators treating Black students with a degree of suspicion where
non-Black students were otherwise afforded the benefit of the doubt.
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This included accusations of cheating on tests:
● “Me and my Black friend were accused of cheating without proof or
anything because our answers were similar, even though we weren’t. We
don’t even sit beside each other, and didn’t have our phones. Some
people expect Black people to not be as smart. I felt attacked, I didn’t feel
secure. I didn’t trust the teacher after that.”
Being treated with suspicion while trying to go home sick:
● “One day when I was sick, I went to the attendance office to clear my
absence, and [the secretary] didn’t even give me a chance to explain
myself. She just called my mom out of the blue. I didn’t even get to say,
‘call my dad, he’s available’. She just called up my mom, who didn’t answer
because she was at work. I guess she assumed I’d skip, but I’m a good
student, I don’t skip class. But she did end up calling my dad, and he
vouched for me and made her look silly. I just feel like, why are you
treating me guilty until proven innocent when it should be the other way
around? If my dad wasn’t there as such a strong advocate, she would have
had a perception of me that didn’t represent me at all. I don’t know if it’s
certain students they believe to be ‘trouble kids’, or if it’s everyone.”
As well, Black youth witnessed the over-disciplining of their peers, a
manifestation of school administrators’ assumption of guilt and lack of empathy
for Black students. One community organization representative estimated that
during the few years he has spent mentoring Black youth, he has seen “more
than 15 kids [get] kicked out of [school name], and a lot of them ended up on
the streets.” He additionally stated, “These trajectories need to change.”
Black students deserve the same benefit of the doubt, compassion, and
baseline of trust afforded to all students in Hamilton schools, and are not
uniquely deserving of more suspicion than their non-Black peers. Racist
prejudice of school staff is routinely destructive to the lives of Black students,
and not conducive to their safety and well-being.
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3.1.5 Policing
The topic of policing arose across various contexts during Zoom
consultations. Schools are a microcosm of the broader issue of police violence
that exists. Hamilton Students for Justice has heard from youth across multiple
school boards (Peel, Toronto, Manitoba) about their experiences with police,
police violence, and processing police violence against the Black community in
and around the world. Students in the consultation sessions spent a lot of time
unpacking what it means to be Black and the ways in which Blackness is
criminalized. This, in turn, informs how Black youth exist and move in societies:
● “After the police murder of George Floyd, my mom sat me and my brother
down to have a talk about what we should do if something like that
happens, or we get in trouble. It was a scary time for me. That made me
nervous to go out in public - what if I did something wrong, what if they
think I’m suspicious? That ‘what-if’ mentality stayed for a long time.”
● “I’m scared to get my license because I don’t know what’s going to happen
if I get pulled over. I’m scared to go on a walk. There was this Black woman
that got shot in her apartment [Note: student is referencing the police
murder of Breonna Taylor]. I’m scared for myself and my family.”
● “It’s scary that us being Black is automatically a weapon or a reason for
someone to be suspicious.”
● “The amount of times police take their guns out with Black people shows
they don’t even try to understand the scenario, but the first thing in their
mind is ‘gun’.”
● [On how anti-Black racism is addressed] “Issues aren’t being addressed
because students have to look for knowledge in the right, safe spaces.
Students can’t go to police or racist individuals, because it’s very easy to
be given the wrong and racist information.”
● [A Black community organization representative recalling their Hamilton
high school experience, several years prior] “It used to be common for
undercover cops to hide in the bathrooms and talk to students to try and
find drugs. [Student asks if the school knew about it] The school were the
ones that did it. I also remember in grade 9, my school VP was a huge pain
about wearing earbuds. He got the police to log into the Facebook
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accounts of everyone who said anything about him. He printed the
Facebook pages and threatened to charge some of us for slander. That
was my first suspension.”
Some Black students in the consultations reported not feeling as though
they were treated differently by police than their non-Black peers. This is
consistent with past data — a February 2020 Hamilton Centre for Civic Inclusion
report found that 33% of students at Sir John A. Macdonald, the recently-closed
secondary school with the highest proportion of racialized students in the
HWDSB at the time, described having issues with police being present at the
school. It is important to note that, when prioritizing human rights and equity
issues, the ‘positive’ experiences that some students have with police in schools
does not negate the inherent violence that exists in policing that
disproportionately affects Black, racialized, Indigneous, two-spirit, disabled and
LGBTQ+ students, as evident in a recent Ontario Human Rights Commission report
titled “Framework for change to address systemic racism in Policing.” The
experiences with police that do not result in violence should not determine the
existence of police in school. An equity approach recognizes the needs of the
most marginalized and affected students, and understands that catering to
those experiences is ultimately what will keep students safe — not the
prioritization of the students who do enjoy having police in schools.
Those who did express discomfort with police reported fearing for their safety
and described specific violent instances of racial profiling:
● “I remember this one time in grade six there was a big fight at our school,
and they [police officers] were trying to see if anybody had a recording of
the fight, and they specifically checked the Black kids’ phones first in my
classroom and the classroom next to us. It was really weird of them to do.
They checked about seven of our phones, and afterward, just started
checking everybody’s.”
● [As mentioned in sections 3.1.2 and 3.1.3] “In high school, I went out for
lunch with a group of my Black friends, and I was dancing with my
headphones on. When I came back to school, I was called down to the
office on the PA. A police officer and the staff kept me in the office, and
accused me of being a gang member and participating in gang activities.
The school called my mom at work and the police handcuffed me. At the
time, I didn't have the legal knowledge to ask why I was being detained. I
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was 16 years old. When my parents see the police, they are all scared. I
was heartbroken. They targeted me, they kept me cuffed in the office for
two hours and the police said they were going to detain me, even though I
never did anything illegal. It stayed with me forever because it impacted
my whole family. If my mom sees me in a durag she’ll beg me to take it off
because she thinks the police are going to profile me. We need to educate
students and families, especially newcomers, about their rights, like the
right to remain silent. They weren’t even allowed to do this without
parental supervision, but I didn’t know. I was a 16 year old minor. No
teachers or adults are supportive of issues like this, and they are often the
ones who perpetrate to begin with.”
Students reported seeing police in schools in the following contexts: giving
presentations (ex. on bullying, cyberbullying, drug safety), bringing Mounted Unit
horses to visit children, filing a hate crime report when a student was called slurs
off school grounds, appearing for suspected drug dealing, appearing after fights,
and being present in the main office when disciplining students. The stories
heard, the stories that students have been sharing for years, and the data
collected from other reports across the province highlight a harmful trend of
how police in school affect Black students.
Police in schools are not helpful in addressing hate crimes, sexual violence
or other issues students navigate. Police respond to violence, and do not have
the resources to address the root causes of various instances of violence that
occur in schools. There are a multitude of community resources that are
equipped with decades of experience supporting students; these resources can
be called on by schools to respond in a restorative way that centers humanity
and care. There are community-based, survivor-centered supports, like SACHA
(the Sexual Assault Centre of Hamilton and Area) which school boards can utilize
for support. The reality of policing in schools indicates that Black students are
being traumatized in spaces that are meant to be safe and nourishing to
students.
It is important to note that the police program was terminated in the
HWDSB after damning evidence found that police were racially profiling,
targeting and harassing Black students in school. The officers formerly stationed
in Hamilton’s English secular schools hail from the same police force as the
officers in every other Hamilton school board, and must be dealt with similarly
to ensure the safety and well-being of Black students across Hamilton.
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Theme 2: Specific context of 2020
3.1.6 Remote learning
During the COVID-19 pandemic, students often do not have access to
their traditional support systems, affecting their overall well-being. Students
spoke in-depth about the impact of lacking direct, in-person contact with their
teachers and how they foresee this affecting their future and post-secondary
experiences. The mental health impacts of the COVID-19 pandemic were also
not lost on students. Uncertainty regarding whether remote learning would end,
whether students would be able to graduate, and concerns around safety when
returning to school were extremely prevalent. Remote learning meant loss of
motivation, engagement, and focus; excessive, unmanageable workloads;
inaccess to fast, reliable internet; and lack of social engagement.
On the structure of remote learning & self-regulation:
● “The pandemic made school a lot more difficult for me. Usually, in person,
I would have predetermined times for classes where I would do specific
types of work, but now I have to manage my time to do different subjects
of work on my own and make time for them.”
● “Condensed semesters were really hard. We had a unit test every week.
There was only a week’s notice and we have to do it within 3 days. Shorten
the content if you’re not going to change the timeline.”
● “Doing and submitting projects online was very stressful for me.”
● “I had a hard time trying to be focused in the lessons.”
● “[I had to] teach myself the material because teachers moved too fast and
breakout rooms were awkward. Khan Academy was useful for teaching
myself in my own time.”
● “During the pandemic, I couldn’t focus on school or create and maintain a
structure. I would usually just procrastinate.”
● “I initially thought I had lots of time to do work online, but I ended up
having to do everything last minute.”
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● “I wish we had more structure and scheduling. There are lots of
distractions that come with online learning.”
● “In-person was easier for concentration. Online, you need a lot of
motivation that wasn’t there. Behind the screen you need a lot of
self-discipline and responsibility. In-person, we use more materials than
online (ex. labs). The thought of cheating comes to you a lot because it’s
easier to not study, but when you get to university, you won’t know what
you're doing.”

On getting help from teachers:
● “It’s intimidating to email teachers in a different way than it is to go up and
ask a casual question.”
● “[A remote learning issue for me was] Not getting the proper help I need.”
● [Community organization representative] “Kids we mentored would find
that class was moving too fast and that there was a lack of one-on-one
support with teachers.”
● “During remote learning, lack of communication between peers and
teachers is hard. It’s just hard to get support from them, especially if
you’re struggling with assignments. It’s really hard dealing with that, and
the quantity of work is just a lot.”

On mental health:
● “I had to be away from my best friend for a really long time. My mental
health was not good. School did not get easier— the misconceptions that
you can cheat your way through remote learning are false.”
● “I would stay up until 3am. There’s something about online school that
makes you feel like you’re never really done the day. I miss the dumb
jokes.”
● “Not being able to see my friends was really hard and isolating. Seeing
each other in person is not the same as talking on the phone.”
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On motivation:
● “Halfway through the school year I was super unmotivated and behind. It
was super difficult compared to in-person.”
● “Pre-pandemic I was more active and motivated. I would say I was going to
do something and do it. During the pandemic, it was hard to push yourself
to keep doing more. You feel lazy and laid-back.”
● “Before the pandemic, I was really active. During [that time], I didn’t really
care about anything other than school. That stressed me out so much. I
was doing better online than in person but that’s because I was too
stressed. They didn’t tell us that our grades wouldn’t drop lower than our
midterm marks until later. I was like, are you serious? They don’t tell us
information they should be telling us. I lost a lot of weight, I was out of
shape. I just prioritized school.”
● “Online school took away all my motivation— now that it’s over, I’m doing
a lot better. We [speaker and friend] were both working at that time too.
We didn’t get to look forward to anything [graduation]. We all missed out
on it.”
● “I really wanted to have an in-person graduation. We didn’t get to see
everyone. It was really boring but it’s still a relief that it’s over. Prom being
cancelled was okay, though, ‘cause I didn’t know what to wear.”
● “Graduation was super bland. Ended on a low note. It was sad. For prom, I
wanted to ask a girl but I didn’t get the opportunity.”
● “For me, I was less stressed [during remote learning] because my teacher
was laid back and I just went out a lot more.”
● “The end of the school year just dragged into the summer.”
● [Community organization representative] “Students’ motivation to go to
school was mainly the social aspect, connections, drama, and day-to-day
high school happenings. Self-regulation and waking up on time was
extremely difficult. School felt optional even though they knew it wasn’t.”
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On wifi & technological issues:
● “The wifi was bad when a bunch of people were using it. This was really
stressful during tests.”
● [Community organization representative] “Students were overwhelmed by
the online platforms. There was trouble with having a dedicated space to
study or go to class - ex. Sharing with siblings, low-quality wifi or tech.”
● “I couldn’t attend school for days at a time because of wifi issues.”
● “My wifi wouldn’t work, which would make things hard when teachers
would single me out to ask questions in class.”
● “I had trouble staying awake and staring at computers all day.”

On household conditions:
● “Home isn’t a learning environment you get used to. There can be a lot
going on with your family and there’s a lot of distractions in your house.”
● “My loud household environment can be really distracting and chaotic to
do school work in, especially with younger siblings in the house.”
● “During the pandemic, teachers gave us more work to do at home. This
was stressful because I have even more responsibilities at home and less
time to complete them.”

Examples of helpful interventions:
● “Personally, I was our student council president and this year, because of
COVID, it was limited, but last year we did plays, recorded videos for the
kids, planned ideas and activities, and more.”
● “[Student agrees] I think getting students to do fun activities would
encourage students to look forward to going to school more and have
them participate in class more.
● “Recorded sessions were good for if I were to fall asleep during class, or if
my wifi didn’t work.”
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On intersections of COVID-19 and systemic anti-Blackness:
● “[Student suspects that the overrepresentation of Hamilton’s Black
population in COVID-19 cases] is due to how bad the Hamilton
environment is for the Black community.”
● “I think the reason why 14% of the Black population got COVID despite
only making up 4% of the population is because more Black people aren’t
living in good conditions compared to others.”
● “I agree, living space during COVID made living conditions really bad for a
lot of black families, and it spread really fast.”

Students experienced difficulty staying awake and sitting behind screens
and computers excessively. Access to fast, reliable, and safe internet was
uncertain, adding stress to an already stressful circumstance. In addition,
maintaining a consistent routine and structure throughout the day was an
obstacle, which forced students to lose much-needed sleep and rest.
Living conditions amplified stress for students that in-person school had
previously mitigated, including anti-Black racism and responsibilities at home
that eliminated much of their time to complete homework. Instances of
anti-Blackness that students spoke about were exacerbated by the COVID-19
pandemic and a lack of access to vaccines and health support in Hamilton.
Many students also articulated the dire need for safety plans and
protocols prior to returning to school. Students indicated that the return to
school cannot be rushed, and must consider all students; this includes the need
to ensure that all students have the support they need to safely return to school.
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3.1.7 George Floyd’s murder
The racial reckoning of 2020, defined by the highly visible police murder of
George Floyd in the United States and the death of Regis Korchinski-Paquet in
Canada sparked a discussion of systemic racism in Canadian institutions. Floyd,
a 46-year-old Black man survived by five children and described as “very loving”
and a “gentle giant”, was remembered by Black Hamiltonian youth during a
larger conversation on the struggles of the pandemic and racial climate following
his death. Their concerns were as follows:
● “Not being able to grieve in community during the BLM movement was
really hard.”
● “After the police murder of George Floyd, my mom sat me and my brother
down to have a talk about what we should do if something like that
happens or we get in trouble. It was a scary time for me. That made me
nervous to go out in public - what if I did something wrong, what if they
think I’m suspicious? That ‘what-if’ mentality stayed for a long time.”
● “I’m scared to get my license because I don’t know what’s going to happen
if I get pulled over. I’m scared to go on a walk. There was this Black woman
that got shot in her apartment [Note: student is referencing the police
murder of Breonna Taylor]. I’m scared for myself and my family.”
● “It’s scary that us being Black is automatically a weapon or a reason for
someone to be suspicious.”

As well, students discussed their schools’ responses to the event and
subsequent Black Lives Matter protests. A recurring theme arose — schools and
school staff attempted to include Black voices and perspectives, but either
stopped at the performative level or censored Black students in respect to
palatability:
● “My friend and I wrote and submitted a BLM-themed piece for our
yearbook, but the published version had a completely changed message.
We talked about how there was a lack of diversity in staff, how the
curriculum needs more Black History education, and they completely cut
out the section. They took out words like ‘police brutality’ and ‘racially
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motivated murder’ about George Floyd. We were talking specifically about
racism in schools and that stuff specifically was removed. They asked for
Black voices to speak on behalf of the school, then they turned their backs
and rewrote it.”
● “During BLM, people were all about it, but stopped 1 or 2 months later.”
● “At my school, all they did was post something on Twitter and never
mentioned anything again. I don’t think they handled it very well
considering the amount of Black students they have. When school did
start back up I was very grateful for my French teacher that I mentioned
earlier doing different presentations about Black people in the Hamilton
community and their impact.”
● “We didn't have an assembly like they do for problems like bullying.”
● “They didn't really do anything but posted a message on the school
website about how they were ‘outraged’.”

Just one student mentioned being satisfied with their school’s handling of the
situation:
● “My school posted about it and held an assembly, and they also had Black
students share their stories.” (See section 3.1.11 for more on when and
where peer education on racial issues is appropriate)
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Theme 3: Experiences with reporting & addressing issues
3.1.8 Obstacles for reporting anti-Black racism
Anti-Black racism in schools is far-reaching, and both embedded into the
education system on a structural level and perpetuated by students and staff on
an individual level. Though staff may feel inclined to respond to discussions of
anti-Black racism with the idea that students should just “tell the
teacher/principal”, several barriers tend to make this an exercise in futility.
Power imbalance & fear of authority — The most overt explanation is the
reality that a large portion of the racist violence already outlined in this report
comes to Black students directly from the teachers and administrators
responsible for handling it — for example, one student stated, “No teachers or
adults are supportive of issues like this, and they are often the ones who
perpetrate racism to begin with.” It is abundantly clear that it is unreasonable to
expect students to report racist incidents to perpetrators and enablers of
racism, and subsequently reach a meaningful outcome. In this case, many
students describe a fear of authority and power imbalance that stops them from
confronting their teacher:
● “Both of our non-Black teachers said the N-word while reading the stories
and poems in To Kill a Mockingbird. When we addressed it down the line,
we were told we should have spoken up then. That isn’t the solution
because we were students. 14 and 15 year olds shouldn’t be telling the
teachers how to teach. There’s a power imbalance.”
● “It’s unrealistic to expect a 15 year old student to bring this up to someone
who has more power over them. They decide our grades and I didn’t want
to cause any trouble. We weren’t even aware that was wrong until we told
another student who said their teacher didn’t say it. Sometimes we don’t
understand what’s wrong until we get older.”
● “I’ve been in situations where people were being racist towards me but I
know people get scared and don’t say anything. Many things are
happening that aren’t being reported or counted. Not everybody has the
courage to express what’s going on with them. I’m so used to it that I’m
not shook when it happens again.”
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Mistrust due to disproportionate ‘discipline’— Existing mistrust between staff
and Black students is exacerbated by the excessive rate at which Black students
are ‘disciplined’ in their schools. Though no race-based data on disciplinary
measures exists for students in any Hamilton school board, it is possible to
extrapolate from nearby districts. Data-collection in the Toronto District School
Board (TDSB) found that Black students, who accounted for 11% of the TDSB
student population in the 2016-17 school year, were disproportionately
suspended and expelled (36.2% of all cases in 2016-17 and 34.3% in 2017-18).
One student was well aware of this disparity:
● “Students of colour are always in trouble and getting suspended, so
there’s no point in going to teachers.”
Black students are not uniquely, inherently troublemakers, yet are
punished in schools more frequently than is proportional to their student
population. Over-policing and under-supporting is not conducive to Black
student safety and well-being, and prevents Black students from reporting
anti-Black racism to school administrations or staff.
Past negative experiences — Past experiences of dismissal and gaslighting
when reporting serve as powerful lessons for Black students, reminding them
that when anti-Black racism happens, they will not receive justice from their
school by reporting. Black students cannot maintain confidence that anti-Black
racism, even incidents perpetrated by other students, will be addressed by
teachers with competence, sensitivity, and concern proportional to other
violences.
● “Once, people in class said the N-word, but they never had to apologise
and felt like they could do it again because white teachers don’t know the
significance of the N-word.”
● “The school system is as ignorant as it is racist. Staff need training.” (More
on staff training in section 3.2.5)
● “We didn't have an assembly like they do for problems like bullying.”
● “A couple years ago there was this boy who told me to go back to my
country because he was mad at me just laughing at him and stuff. I told
the teacher but they did nothing about him. [Student’s mom interjects...]
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How is he going to get away with that? How did you not even speak to the
person or take them to the principal’s office to address the issue? Nothing
like that happened. She’s young and probably doesn’t know how to deal
with these situations so she probably just let it go. But this is ongoing. It is
not the first time. This might have been, ‘go back to your country’, but
there are little incidents that happen that I can see are racist. So it’s very
critical. I think it’s really, really bad. “
Some students are given labels for confronting anti-Black racism based on
anti-Black stereotypes, such as “disrespectful,” “overreacting,” “angry”, “lash[ing]
out,” or sensitive:
● “Once, a teacher kept saying the N-word in a book for Black History Month
casually and not caring, and when a kid stood up, he got sent out of the
class for ‘disrespecting the teacher’.”
● “In grade 8, my teacher used to call us monkeys and everything, and said
it was a joke. At first I was like, okay, I thought it was normal. Then we, the
Black kids in class, said the N-word and stuff, and she said, ‘If you guys
don’t want white people to say it, then don’t say it.’ And she started saying
it— she said, ‘N***er, n***er, n***er’ and we were just staring at her
like… [trails off]. I realized this year that she was wrong. I thought she was
right at the time. I was even going to email her because I still think about
it, but I won’t do it. I’m not there any more, but my siblings go there. Now
that I’m not there I don’t know what to do about it. Even the principal was
kind of racist. And if you talked about it, that’s ‘disrespectful’, and you
would get suspended for no reason. So I just kept quiet and moved on.”
● “I would hear people casually say the N-word in the halls, but I didn’t say
anything because I didn’t want to be perceived as the ‘angry Black
woman.’ My guidance counselor didn’t do anything and told me that if it
happens again, I should tell them to stop and talk to her about my feelings
about the incident. I wouldn’t tell anyone about incidents like this again
because of this experience. When I go to white teachers, I’m told I’m
overreacting. It feels like I’m screaming and no one is listening. If I want
something to get done, I have to do it myself. I found two other Black
women who validated my experiences, and we would all confront racist
students together. We were deemed ‘angry Black women’ who ‘lash out’.”
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● “Once, I told a white teacher that other students were being racist and
using the N-word. The teacher said: ‘This isn’t uncommon. If you’re gonna
become uncomfortable everytime this happens, how are you gonna live in
this world?’ When I went to another teacher, they said they would talk to
the student who said the slur, but they weren’t reprimanded and nothing
actually happened.”
When students shared that they attempted to advocate for justice and
accountability, they were painted and seen as perpetrators, disruptors, and as
though they were the problem. This further entrenched a culture of fear
amongst Black students around reporting racist hate speech.
Further, students know that ongoing perpetrators are protected over Black kids:
● “Me and my friends, some of the only people of colour in our grade, were
giving out high fives at the end of [school event], and one of the kids said
under their breath ‘I don’t high five coloured people.’ This kid is known for
making that type of comment, like racist, and Islamophobic. He’s done this
on multiple occasions, I’ve addressed him personally on multiple
occasions. People have brought it up to the principal in the past and they
haven’t done anything about it. We knew if we reported it, no one would
have done anything. Some other kids heard about it and dealt with it on
their own terms. The school was protecting him in that situation and not
us. I’ve gone to this principal, who’s never done anything about it. I went
to middle school with this kid and THAT principal has done nothing about
it. It shows that we’re not really valued to them.”

3.1.9 Problems that arise when issues are addressed
Onus of education on students — Facing inadequate conduct from educators,
Black students reported that they often found the responsibility to educate their
peers and teachers falling on their own shoulders. As described by Black
students above (in the case of teachers reading aloud the N-word in To Kill a
Mockingbird), this is an inappropriate burden to place on youth. When Black
students did take on the responsibility to educate in the moment, they were
forced to deal with its consequences.
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● “When students came forward, it’s not just ‘okay, how do we hold this
person accountable’ - first we had to unpack why it was harmful and
problematic, and then teach them about it, and give them the language to
understand our experiences of racism and anti-Blackness before they can
even respond. There isn’t even a baseline understanding of why what
happened is harmful, for them to be able to respond in a way that is
effective or feels like justice. It’s complicated when teachers and
administration are gaslighting you just because they don’t have the
language to understand basic anti-oppression and racism.” [2 participants
present agreed]
● “People feel an obligation to teach their peers when these issues come up
even though you’re still just a student.” [3 participants present agreed]
● “I was the only Black person in my class once, and sometimes the kids will
joke about saying the N-word. They haven’t said it, but act like it’s funny. I
was always telling them I do not like it and that they won’t understand.
Then I give them a really good stare, then they are like woah, and they get
the point, how it’s not funny.”
● “A white student said the N-word while reading MLK’s I Have a Dream
speech in class. I called them out because this happens far too often. I
said, ‘you could have skipped the word,’ “why would you say that,’
etcetera, and he reluctantly apologized.”

Though peer education can bring forth empowerment under the right
circumstances (more in Section 3.1.12), the context surrounding these
situations were described by students as unnecessarily burdensome, tiring,
isolating, and mitigable by intervention from teachers or administrators. This
burden that is placed on students affects the overall well-being of students in
schools.
Failure to address issues until complaint by Black students — Several
students described specific circumstances where clear issues of anti-Black
racism or racist environments in classrooms were left unchecked until directly
brought up by the Black student involved.
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● “(...) It’s not even comparable to my younger sister’s experiences. There
was this white boy who asked her if she could give him the N-word pass.
At the time, she didn’t know what the word meant. When we explained it
to her she was so hurt. We went to talk to the principal and he didn’t do
anything about the problem until my father went to talk to the teacher:
‘This is so hurtful, she’s just a young girl, how can he say that to her? Does
he even know how the word is offensive?’ The teacher asked my sister if
she knew what the N-word was. Only when she said yes did they decide to
do something about it. If my sister didn’t know what the word meant, they
wouldn’t do anything about it. It was like, oh, okay, she doesn’t know, we
don’t need to interfere. Even after they talked to the boy, he was just
suspended for 3 days and wasn’t held accountable. Obviously I wasn’t
satisfied with how they dealt with it, because even after it was done, the
problem was still there. After observing my sister’s education, I know the
teachers need to teach the students why this word is so offensive. They
just say, ‘don’t say this word, it’s bad.’ We don’t need to know why or when
it started, or how people of colour had a hard time because of it. They just
say it’s a bad word. Of course, children are curious, and will go on saying
stuff they don’t know and using curse words. They won’t know how it can
affect someone.”
● “I feel like a method that will somewhat help is for schools to talk about
stuff like this, because things like these do happen in schools, and as a
Black person I didn't even know things were this bad here. So even if it's
just a little bit, if you heard from a source that a certain conflict of racism
has happened in schools, in my opinion it's the bare minimum for a
person to acknowledge and recognize these issues and spread awareness.
And even the government should be talking about this more, because it
does happen pretty often.”
● “When the teacher would turn off the light, kids would go “where’s
[student name]?” since I’m Black. It was really weird, and happened to a
lot of the Black students. I never liked it. I’d like teachers to make people
feel like these things shouldn’t be normalized, because it is pretty
normalized and it’s been going on for a while. Teachers don’t pay
attention until people make it seem like a big deal and I don’t like that.
Teachers should make it seem like a big deal instead of waiting for
students to come up and talk about it first. Even the little things.”
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● “These conversations aren’t comfortable to have with students, but then
again, the people going through this aren’t comfortable either. Some
students are nervous about speaking up about these things, so if teachers
do notice, they should bring it up. With the consent of the student,
because some of them may not want these things coming out. It seems
like teachers need more training on these things.”
● “I think the teacher did notice it, but never really thought of talking about
it, because we didn’t come to them first. At the time I didn’t talk to the
principal. The teacher talked to the class about it, but didn’t talk about it
again, even though I reported it again. I do regret not going to the
principal. This is why I feel like teachers should talk to their classes about
this even if students don’t come to them. If something happens to a Black
student, and it will, unfortunately, they’ll actually know what’s going on
and know how bad the situation is instead of not being educated about
it.”
● “There were these two boys that used to say the N-word. One of them
said, ‘I always say it, but only with my friends.’ Once he said it outside at
recess and I said, ‘If you say it again I’m gonna go tell’. He thought it was a
joke and said it again, so I went to tell the principal. They started saying
other stuff and I think they got suspended. It just made me feel really bad
because my friends were backing him up. They were saying ‘We’re friends
with him, so it doesn't matter.’ They’re letting him say these things just
because they’re friends with him? What about me? He only got suspended
for 3 days, which is nothing. But at the same time I’m happy they did
something and didn’t just let it be. I saw him posting stuff online saying I
was a snitch. He started saying other disrespectful stuff all on snapchat. If
I wasn’t the person to tell the principal, they wouldn’t have done anything
about it.”
While the minimum necessary response to reports of anti-Black racism
must be to address the specific problem at hand, Black students were
disheartened by the lack of action surrounding these incidents. A deficiency in
education, awareness, and concern for racism outside of explicit expressions of
personal hurt creates conditions for incidents to occur in the first place, and
allows nervous or uneducated students to fall through the cracks. Black students
repeatedly articulate a desire for sustainable, comprehensive solutions, rather
than one-off punishments to stop anti-Black racism in schools.
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3.1.10 Where issues are addressed
With these barriers and complications in mind, facilitators asked Black
students where they might go to get their issues addressed. Black students
attempt traditional routes, yet often find themselves seeking alternative
methods.
Several noted they would go to their parents or other Black family members:
● “I end up keeping it to myself or talking to my cousin because since we’re
both Black we can relate to each other’s situations. She’s the only other
outlet I have besides bottling everything up.”
● “This hasn't happened to me before but I would go to my parents. My
school, I wouldn't be sure if they would understand since they’re not
people of colour.”
However, some noted their newcomer or non-Black parents would not be
understanding of these issues. This is particularly notable in the case of
newcomer parents, who potentially have limited English/French language
proficiency and are thus less able to advocate for their children.
● “People don't talk to their parents because immigrant parents often will
think that teachers are right. (...) I couldn't go to my parents because they
were uneducated about these issues.”
● “It would feel weird to me going to my parents as I am mixed, meaning
one of my parents is Black and one is white. I feel like the conversation
would be awkward.”

Some went to the principal after being dismissed by their teacher:
● “My teacher wasn’t really supportive, so I had to go tell the principal.”
● “[I go to my] principal - I don’t feel like he’s a racist person and does a
good job dealing with it.”
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Some relied on each other instead of adults:
● “I found two other Black women who validated my experiences, and we
would all confront racist students together. We were deemed ‘angry Black
women’ who ‘lash out’. We all didn’t care about backlash; we felt that at
some point, we would have to speak out, and keeping it in was also really
hard.”
● “Black students during my time at [school name] were exhausted, because
we had to spend a lot of time educating principals and staff. Because of
that, we talked to each other. It was healing for our mental health and
community building; we understood each other like staff couldn’t.”

Some relied on Black-led community organizations:
● “Kids talk to folks at the HCCI but other than that, I don’t know who else in
the city is helping with these issues.”
● “Before meeting HCCI, there was no one I could actually go to.”
Some wished they could approach a Black staff member (more on staff diversity
in Section 3.2.4):
● “Since there is a lack of Black adults and teachers at my school, I feel like
it’s hard to reach out to the other teachers and principal because they
don’t experience the type of events that I do.”
● “We don’t have a lot of diversity in our administration, so I wouldn’t feel
comfortable talking to my VP about something a teacher did.” [2
participants present agreed]
● “With all the racism I experienced at school, I would definitely go to a Black
teacher, but because we don’t have that, it’s hard to figure out who to go
to and who’s gonna help me.”

Some students explicitly stated they do not, or would not know where to go
when experiencing anti-Black racism in school:
● “Really, to be honest, [I would go] nowhere. I wouldn’t know where to go if
the experiences happened to me often.”
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Of those who found no support, some described taking charge of their own
issues:
● “If I want something to get done, I have to do it myself.”
● “I went to high school in Toronto and I dealt with my own situations
[laugh]. I’m more outspoken and my daughter is not. So I think it really
depends on the person.”
● “People have brought it up to the principal in the past and they haven’t
done anything about it. We knew if we reported it, no one would have
done anything. Some other kids heard about it and dealt with it on their
own terms, in their own way.”
● “I used to go to teachers and staff about issues of anti-Black racism, but I
realized that they’re all white and have no idea what I was going through.
Now I take things into my own hands.”

3.1.11 Instances of effective reporting
Fortunately, some students described situations where they felt anti-Black
racism was addressed to a satisfactory degree. These instances are useful in
providing blueprints for how anti-Black racism may be properly addressed by
schools in the future.
Some schools had class discussions:
● “One time in seventh grade, this group of white bullies were teasing this
Black kid, and one of them said the N-word to him. I told one of the
teachers that and they had a discussion in all of the classes about it.”
[many students noted this student’s experience of class discussions would
have been a desirable response to their own situations]

One teacher highlighted Black Canadians:
● “Learning more about Black history other than in Black History Month
[would combat anti-Black racism in schools]. I had this one French teacher
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who would talk about this one Black person who impacted Canada and
we’d have a 15 minute discussion about what they did. I think more like
that would help Black students feel comfortable and learn more about
their history. (...) When school did start back up I was very grateful for my
French teacher that I mentioned earlier doing different presentations
about Black people in the Hamilton community and their impact. (More
on curriculum changes in Section 3.2.5).
Consequences for perpetrators of racism were important in order for students
to know incidents were taken seriously, but they also expressed dissatisfaction
here, wanting more holistic solutions and deeper consequences:
● “There were these two boys that used to say the N-word. One of them
said, ‘I always say it, but only with my friends.’ Once he said it outside at
recess and I said, ‘if you say it again I’m gonna go tell’. He thought it was a
joke and said it again, so I went to tell the principal. They started saying
other stuff and I think they got suspended. (...) He only got suspended for
3 days, which is nothing. But at the same time I’m happy they did
something and didn’t just let it be.”
● “If my sister did not know what the word meant, they wouldn’t do
anything about it. It was like, oh, okay, she doesn’t know, we don’t need to
interfere. Even after they talked to the boy, he was just suspended for 3
days and wasn’t held accountable. Obviously I wasn’t satisfied with how
they dealt with it, because even after it was done, the problem was still
there.”
● “I would like my school to change the way they handle situations where
students are being racist against Black students. Our principal would
suspend them for a period or two— that’s what happened when a student
called me the N-word. They should suspend him for a longer period,
because it’s not okay to call someone a racial slur.”
● “I want awareness of racism, and more severe consequences for
derogatory words.”
● “More stern consequences should be necessary.”
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Peer-to-peer education— Despite an overwhelming theme of Black student
mistrust in their school administrations to properly handle anti-Black racism,
one Black student repeated throughout his session that he felt he could rely on
his principal. When the student opened up about his school’s response to the
police murder of George Floyd, he sparked an important discussion among
participants on the value of peer-to-peer education — when it is appropriate,
and when it is not.
● Student A: “My school [addresses racism] sometimes, and it's mainly
because of our principal. (...) [After George Floyd’s murder] My school
posted about it and held an assembly. They also had Black students share
their stories.”
● Facilitator 1: “I think that’s a great way to handle the situation. Not only
did they post about it, but they had other students come forward with
their experiences to help others who may not understand why it’s a
problem to educate them. It’s a great thing from my perspective,
compared to not doing anything.”
● Facilitator 2: “This is an interesting one, because sometimes students will
come up and they really want to talk to their peers and help educate. And
sometimes, people will be forced into this position. We’ve heard situations
in these sessions where Black history or slavery come up, and the one
Black student in the class is put in a position where they’re asked to do the
educating, and talk to their peers about their own experiences. I’m
wondering, what do you guys think makes the difference between that?
When is it appropriate? What do you think makes educating your peers a
good situation, versus a bad situation? Is it even helpful? What are your
thoughts?”
● Student A: “When I have to explain why they can't say the N-word when
they know damn well why, but choose to act ignorant.”
● Facilitator 1: “I know. They say they want to be educated, and then you
educate them and they still act naive. They do the same thing and it
means nothing to them. ‘What can go wrong, who cares,’ stuff like that.”
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● Student B: “There can be something really healing about taking
ownership of our histories and education. It’s effective when we’re being
supported through that process. Like when there’s administrators
compensating you for your labour. Are they paying you for this? Are they
giving you the tools and resources you need to be successful? Are you
getting class time off to do this work, or are you getting in trouble for
skipping? It’s positive if you get to inform the direction, if you’re granted
ownership over a project. OR, is it this tokenistic thing: picking the one
Black or Muslim student to do the same thing over and over. It isn’t
healing when I have to regurgitate over and over why an incident was
violent, repeating trauma to be heard. That’s when it becomes more
harmful than anything else. At the same time, are they only asking you to
do educational sessions, or are they also responding to the anti-Black
racism in schools that’s THEIR responsibility? In my case, I spoke a specific
way. I spoke their language, I could talk how they talk. For folks who don’t,
how are they treated? For newcomer students, what resources are given
to them? It’s about more than educational sessions. What is their holistic
approach?”

● Parent C: “I don’t think the education part is a peer responsibility. Peers
are not responsible for educating each other. If something happens in
school, the parents are the ones who need to get involved. They need to
educate their kids. All these things matter, but it’s the teacher’s job, and if
they don’t know what to do, you have to extend that to the parent. I don’t
want my child to be in a position where they’ve already been
discriminated against and then have to be the one to tell someone ‘you
have to love me, you have to treat me like this.’ That’s just not any peer’s
responsibility.”
● Facilitator 1: “Absolutely. Children shouldn’t have to feel the weight and
pressure of the situation on their shoulders. The teachers should educate
themselves and have to learn more about Black history so if something
does happen to a Black student in their class, they know how to deal with
it. Unless the students themselves step up and want to do it, they
shouldn’t feel pressure from others. Unless they’re comfortable speaking
about certain topics around their race, it’s the teachers’ job to educate
students, so that’s what they should be doing.”
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● Student D: “I agree that the teachers should be educated, as it would help
with a lot of things.”

Repeatedly faced with dismissal, uneducated staff, power imbalances,
further perpetuations of anti-Black racism, and more, the hostile environment
for reporting and addressing these issues in schools means Black students
remain largely unprotected from their impacts. Holistic solutions, including
building on past positive experiences, must be undertaken by Hamilton school
boards to ensure the safety and well-being of Black youth in their care.
3.2 Conclusions from consultations
3.2.1 Normalization & desensitization
Though the contents of this report may seem extraordinarily violent, and
indeed describe harrowing acts and structures of oppression inflicted upon
Black Hamiltonian youth, it is important to note that many Black students often
did not view instances of anti-Black racism in their schools as particularly
abnormal. The nature of anti-Black racism as a rampant, unchecked
phenomenon means these occurrences are a fixture of Black student life —
disturbing, yet unremarkable.
On the normalized reality of racism in schools:
● “There was no point in telling my mom because I would have to talk to her
every single day; I just felt tired and defeated.”
● “I don’t talk to my parents or siblings about it. These events are so
common and normal.”
● “Many things are happening that aren’t being reported or counted. Not
everybody has the courage to express what’s going on with them. I’m so
used to it that I’m not shook when it happens again.”
● [While listing seven instances of anti-Black racism and Islamophobia she
and her family have recently experienced] “If I started talking about these
microaggressions, I won’t ever stop.”
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● “I’d like teachers to make people feel like these things shouldn’t be
normalized, because it is pretty normalized and it’s been going on for a
while.”
● “Sometimes it feels like no one really understands what you’re going
through and you just have to let it slide, but it just keeps happening.”
Racism is a chronic stressor. According to a 2013 Toronto Public Health
study, racial discrimination is a central factor in Black communities' poor health
outcomes, "triggering harmful biological, psychological and behavioural
responses.” Experiencing discrimination or microaggressions every day — or just
living in fear of experiencing them — can cause enough stress to create health
issues. In the absence of Canadian race-based data collection on health
outcomes, it is necessary to draw from similar contexts. For years, studies in the
United States have examined and reported that experiencing and perceiving
discrimination, microaggressions, and structural racism increases the risk of
various physical and mental health issues, including stress, anxiety, depression,
suicide or suicidal thoughts, common colds, cardiovascular disease, breast
cancer, hypertension, high blood pressure, and mortality (Martis, 2018).
Particularly for the young, developing minds and bodies of Black children
currently attending Hamilton schools, urgent and effective intervention is
needed to protect their long-term health, safety, and well-being.

3.2.2 Student reactions to sharing experiences
Beyond data collection, the consultation sessions served as a vital peer
support space for students. Often-traumatic experiences of racism negatively
impact young people’s sense of self, outlook on education, and feelings of
belonging. To have their experiences shared with those who relate, validate, and
take their experiences seriously is a necessary first step in the healing process
for Black students. Seven participants returned for at least one additional
session, even after receiving their financial compensation.
Comments during the consultation sessions:
● “There was probably about five Black people in the school. Sometimes it’s
kind of hard to see her go in there. But I’m glad you guys are having this
meeting. It’s really good. I’m really glad about it. (...) I watched that
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[allegations of an HWDSB School Trustee calling Serena Williams the
N-word] on the news. So I think we should take it higher until they hear
our voices better. It’s really bad though. Like, seriously. I watch the news
every day and it’s terrible.”
● “Before meeting HCCI, there was no one I could actually go to. I couldn't
go to my parents because they were uneducated about these issues, OR
my friends because they have the same knowledge as me and couldn't
give other perspectives, OR teachers because they were all racist.”
● “98 of 100 students have no idea about these issues. No one knows about
these programs that are so vital to students, including this one
[consultation sessions].”
● “It was cool to bring us all together to talk and discuss these things.”

Answers in the post-session form, to the question “What is your feedback on how
the session went?”:
● “It was great. Like I wasn’t there for the money. I was actually there
because I had to share what my teacher did with other people around me
so I won’t have to live with it forever. And it helped me a lot letting it out.”
● “10 out of 10 would recommend black high schoolers and would love to
come again not for the money but for their service.”

Answers in the post-session form, to the question “How are you feeling after the
session?”:
● “I feel good because I got to express myself knowing that it's a trustful
environment.”
● “Like weight has been lifted off my shoulder.”
● “I am feeling more educated and encouraged to fight against anti-black
racism.”
● “It was very constructive and I was happy that others related to my
experiences and wanted to improve student life.”
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● “I feel better knowing that I’m not alone and other people face these
obstacles too.”
● “Very good! It was refreshing to talk about black issues with other black
teens.”
● “I'm feeling empowered.”
● “Great, I feel more comfortable talking about this.”
● “I feel great and feel like somebody has heard my story and questions.”
● “Feeling better knowing that there are people out there with the same
struggles.”
● “With the help of my sister, I got to understand what the project is about,
and it could help me in my high school year.”
● “Very good because I needed to share that information with somebody.”
● “Great, I loved that we were able to gather people together and talk about
a subject that needed to be talked about.”
● “Great, I am happy that I was able to participate in this zoom meeting
discussion. It made me happy to communicate and socialize to people
that are the same as myself.”
● “I’m feeling pretty good knowing that there are some individuals that have
been through the same experiences as I have. I’m feeling much better.”
Black students reacted with visceral relief when given the space to share,
occasionally on the verge of tears or openly crying as they spoke during the
sessions. The evidence clearly indicates a gap in safe, trustworthy environments
for young Black students to ‘get things off their chest’ and further receive
meaningful justice and closure after experiencing anti-Black racism in their
places of learning.
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3.2.3 Student council & Black student leadership
Black students, especially when experiencing ongoing systemic
discrimination in the education system from a young age, are often less likely
than non-Black students to join their student council and student leadership
activities. A lack of power causes lack of motivation to engage, and creates a
negative feedback loop.
When asked the question “If you could change anything about your school, what
would it be?”, one student responded:
● “I would change the selection of the student council. It mainly consists of
white people. White people do not represent Black people. When I look up
at the student council I don’t see anyone that represents me. There is no
one like me there. How am I going to be motivated to be like them or look
up to them when there is no one like me? My friend told me, ‘how about
we participate in the elections for student council,’ and I felt confused,
because I have not seen any Black person go into the elections or be the
Student President. So I feel like there’s no chance for Black people to be
the Student President, because obviously they chose only white students
to be the president. I feel like it would be refreshing to see people like me
in the student council.” [3 participants present agreed]

Other students expressed a desire to engage in student leadership
extracurriculars within clubs solely for Black students or students of colour.
Some tried, and some were unsuccessful, experiencing different levels of
dismissal or barriers from their school administrators.
● “I tried starting a club for Black students, but teachers told me that there
were already other clubs in place, although there actually weren’t any for
Black students specifically.”
● “They should make more clubs and make clubs easier to form. If I was a
principal in September, I would make more incentives for clubs run by
people of colour, and offer more class accommodations. I think more
people would join clubs if they did more research about things that
people of colour, especially when they are from poor neighborhoods,
experience. Or if they made school clubs give students volunteer hours.”
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● “Black students during my time at [school name] were exhausted, because
we had to spend a lot of time educating principals and staff. Because of
that, we talked to each other. It was healing for our mental health and
community building; we understood each other like staff couldn’t.”

One Hamilton Students for Justice member also recalls the systemic barrier
of having very few teachers of colour available in their school to serve as
advisors to these clubs. This brown student and their Black co-organizer
attempted approaching an already small handful of racialized potential teacher
advisors. The students found that some were not familiar with or interested in
human rights and equity issues, and some were, but did not have the capacity or
time to commit to a club. Facing a lack of options, the students attempted
seeking a white teacher advisor with knowledge of human rights and equity
issues, but their white principal refused this option, citing they could not allow a
club closed to students of colour to be advised by a white teacher. This caused
the breakdown of an attempted organization before it had a chance to begin in
earnest due to the school board’s exclusionary hiring practices.
Schools are not lacking in motivated, bright Black students passionate
about tackling racial issues to make their school a better place for everyone.
Rather, Black students are lacking in schools that will support their visions with
funding, mentorship, and the active prioritization of Black students fulfilling their
fullest educational potential.
3.2.4 Diversity in staff
One of students’ most common recommendations for combating
anti-Black racism in schools, mentioned by 12 of 44 (27.3%) Black youth, was
hiring more Black staff. Particularly within the HWDSB (English secular board) and
HWCDSB (English Catholic board), students felt that the lack of Black adults in
their school was central to the under-reporting of racism, under-prioritization of
Black history, and lack of support and mentorship for Black students:
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● “I’ve never had a permanent Black teacher. Even a social worker, guidance
counselor, or administrator would be great.”
● “If I could change anything about my school, I would make it more diverse
so that the school staff is less likely to be discriminatory.”
● “At my school there is a pretty large amount of Black students compared
to other schools I’ve seen, but little support for the Black students there.
Having more diversity would be great.”
● “If students don’t see Black staff, they won’t feel encouraged to go into
jobs in education, like teaching.”
● “With all the racism I experienced at school, I would definitely go to a Black
teacher, but because we don’t have that, it’s hard to figure out who to go
to and who’s gonna help me.”
● “I used to go to teachers and staff about issues of anti-Black racism, but I
realized that they’re all white and have no idea what I was going through.
Now I take things into my own hands. Having Black staff in schools would
help with these issues.”
● “We don’t have a lot of diversity in our administration, so I wouldn’t feel
comfortable talking to my VP about something a teacher did.”
In Francophone school boards Conseil Scolaire Viamonde and Conseil
Scolaire Catholique MonAvenir, the staff diversity situation somewhat differed.
There is no public data available on the racial makeup of these boards’ staff, but
one student who had attended both publicly-funded Francophone high schools
generally perceived more of their teachers were Black than their counterparts in
Anglophone boards: “We do have Black teachers. There are lots of Black
Francophone people so that’s not really an issue in my school.”
However, there was little apparent difference between the overall
proportion of Black students experiencing acts of anti-Black racism attending
Francophone school boards and their counterparts in Anglophone boards. As
well, instances of violent racial profiling by police, racial slurs from white
teachers, and lack of staff support for Black students remained extremely
prevalent.
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While diversity in staff is a crucial foundation of support, Black
Francophone students still indicate major gaps in their safety and well-being in
schools, and their school boards are not exempt from the recommendations
outlined in this report.
When fulfilling this need, administrators must take care to properly
support the Black staff who Black students may regularly choose to confide in,
so as not to leave Black staff singularly burdened with the heavy responsibility of
advocacy on top of regular employment obligations.

3.2.5 Race-based education
One of Black students’ most common recommendations to combat
anti-Black racism in schools, mentioned by 18 of 44 (40.9%) Black youth, was
changing educational material to include topics about race. These
recommendations can be separated into two categories: changes to literature or
historical curriculum, and adding training — for both teachers and students — on
racism.
Curriculum changes— Of the 18 Black students who recommended changing
educational material to combat anti-Black racism, 10 (55.6%) focused on
changing the existing literature or historical curriculum.
On Black history:
● “I feel like they should talk about more Black Canadians that made an
impact on the world, and not just during Black History month.”
● “They should teach more Black history; civil rights, for example. Even
though it’s in America, it had a big influence on the entire world.”
● “Personally I think my school is a great school, but I would love more stuff
to do with Black history. It’s usually just a reading we do, and a few
assignments, but for Black people, it's really important.”
● “Sometimes the people in charge don’t realize how important Black
history can be for us. You [admin] say you do it for us, but then you don't
ask our opinion on things.”
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● “Learning more about Black history other than in Black History Month
[would combat anti-Black racism in schools]. I had this one French teacher
who would talk about this one Black person who impacted Canada and
we’d have a 15 minute discussion about what they did. I think more like
that would help Black students feel comfortable and learn more about
their history. (...) When school did start back up I was very grateful for my
French teacher that I mentioned earlier doing different presentations
about Black people in the Hamilton community and their impact.”
● “It’s sad I didn’t even know about slavery ‘til 5th grade and learned more in
6th.”
● “I learned nothing in her school career about Black history, except for one
MLK essay in grade 11. Schools should have more about Black history in
their curriculum.”
● “I want more diversity and more learning about Black AND Indigenous
history and contributions.”
● One Black Hamiltonian youth even erroneously filled out the consultation
sessions’ facilitator application asking to know more about Black history.
On literature:
● “What I would change in our school is the books that we’re reading. I feel
like they enforce a certain point of view. I don’t like how we have to read
To Kill A Mockingbird. There are many way better-written stories than that
one. My parents read that story in school; it wasn’t a good time then and
it’s not a good time now. I also feel like it encourages teachers to, for
‘educational purposes’, read the N-word out loud. Even the story itself is a
white savior story, in my opinion. English is mandatory, so we can’t get
around reading it. They already made it clear that we can read stories
about racism and all those topics, so to diversify would be nice. I don’t
know, I just didn’t like it, I didn’t learn what maybe they thought we would
learn from the story.”
● “Yeah, we read all the books you guys did. I feel like it’ll be better if they
change it, because they tell the same story and we want to learn
something new. We want to know more about accurate things but they’re
teaching us old things. I know it’s better to learn a little bit of history but
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change it up a bit. We’re not gonna apply those things in our lives. We’re
learning and remembering and doing a test but it’s not gonna help us.
There’s books out there that can teach kids about things that are
happening now, like racism, or anything more accurate to nowadays.”
● “Especially from the point of view of a Black person, To Kill a Mockingbird
is not… [trails off] We read The Hate U Give, which was nice because it was
the perspective of a person our age who looks like us.”

Training on racism— 14 of 18 (77.8%) Black students who recommended
changing educational material to combat anti-Black racism focused on training
staff and students on the impacts of racism and how to address it. (Note:
percentage sum exceeds 100% as some students focused on both issues.)
On students:
● “After observing my sister’s education, I know the teachers need to teach
the students why this word is so offensive. They just say, ‘don’t say this
word, it’s bad.’ We don’t need to know why or when it started, or how
people of colour had a hard time because of it. They just say it’s a bad
word. Of course, children are curious, and will go on saying stuff they
don’t know and using curse words. They won’t know how it can affect
someone.”
● “I feel like a method that will somewhat help is for schools to talk about
stuff like this, because things like these do happen in schools, and as a
Black person I didn't even know things were this bad here. So even if it's
just a little bit, if you heard from a source that a certain conflict of racism
has happened in schools, in my opinion it's the bare minimum for a
person to acknowledge and recognize these issues and spread awareness.
And even the government should be talking about this more, because it
does happen pretty often.”
● “If we’re going to school to learn, we can learn about racism, as we’ve
shown by reading certain books in schools.”
● “We want to learn that racism is prevalent and how to avoid it, but now it’s
being taught INTO the system at a young age.”
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● “Schools need to teach more about derogatory words, as most people
who use them don’t know the history behind them.”
● “I’d like teachers to make people feel like these things shouldn’t be
normalized, because it is pretty normalized and it’s been going on for a
while.”
● “Teachers don’t pay attention until people make it seem like a big deal and
I don’t like that. Teachers should make it seem like a big deal instead of
waiting for students to come up and talk about it first. Even the little
things.”
● “These conversations aren’t comfortable to have with students, but then
again, the people going through this aren’t comfortable either. This is why
I feel like teachers should talk to their classes about this even if students
don’t come to them. If something happens to a Black student, and it will,
unfortunately, they’ll actually know what’s going on and know how bad the
situation is instead of not being educated about it.”
● “We should know this information [re: anti-Black racism and safety] in the
same ways that we know information about fire drills or the national
anthem. 98 of 100 students have no idea about these issues. No one
knows about these programs that are so vital to students, including this
one [consultation sessions]. We want a situation where even 10 year olds
know how to address racism.”
● “I want awareness of racism, and more severe consequences for
derogatory words.”
● “Assemblies and more books about racism in schools are needed.”
● “Schools need to update their curriculum on racism. The more we know,
the more we can prevent.”
On teachers:
● “Once, people in class said the N-word, but they never had to apologise
and felt like they could do it again because white teachers don’t know the
significance of the N-word.”
● “The school system is as ignorant as it is racist. Staff need training.”
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● “Teachers need training, because microaggressions towards Black
students, like the tone they use with Black students, needs to be
addressed.”
● “It seems like teachers need more training on these things.”
● “When students came forward, it’s not just ‘okay, how do we hold this
person accountable’— first we had to unpack why it was harmful and
problematic, and then teach them about it, and give them the language to
understand our experiences of racism and anti-Blackness before they can
even respond. There isn’t even a baseline understanding of why what
happened is harmful, for them to be able to respond in a way that is
effective or feels like justice. It’s complicated when teachers and
administration are gaslighting you just because they don’t have the
language to understand basic anti-oppression and racism.” [2 participants
present agreed]

Supporting Black students during race-based education — As well as
honouring recommendations to combat anti-Black racism in schools with
education, educators must be aware of the nuances involved with peer
education (explored in section 3.1.11). As described by Black youth and parents,
though some students may be willing to lead class discussions with lived
experience, it is important to note that comfort and knowledge on these issues
will vary widely between Black individuals. Proactive steps must be taken so as
not to put Black students ‘on the spot’ during discussions of anti-Black racism or
burden them with speaking about their own lives. Classroom environments, as is
clear from the many instances of anti-Black racism within them, are not always a
healthy space for Black students to air out their trauma for the benefit of
educating — and the potential of being dissected and debated by — others.
During existing lessons on Black history, students recall a level of awkwardness
that must not be exacerbated by teachers singling them out:
● “I feel like it’s so awkward during Black History Month and when they talk
about slavery and stuff. Everyone in the class is just watching you because
you’re one of so few Black kids in the class.”
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● “I had an experience where I was the only Black one in my class, and when
it was Black History Month, everyone would stare but try not to make me
feel uncomfortable, which can be annoying at times but everyone is
respectful.”
● “My teachers would single me out. Like, ‘how did that make YOU feel?’ in
front of the whole class.”
Oftentimes, Black students are forced to support the learning of other
non-Black students when engaging in conversations around racism,
anti-Blackness, police violence and other intersections of oppression. This onus
is burdensome and forces students to relive their experiences of violence. This
airing of trauma often also comes with a series of questioning, dissecting, and
debating from other students. Students have articulated being uncomfortable in
situations where they are forced to justify and explain why their experiences of
violence are harmful.
When educators in the classroom are not equipped to respond to this
violence and re-traumatization, it creates an emotionally unsafe learning
environment for Black students. This, in turn, affects the overall well-being and
educational outcomes of Black students.
Educating students and educators about racism must be a process that is
independent of the Black students in classrooms. Students in classrooms must
be given the proper resources and support to process their experiences, and
teachers must consider the safety of racialized and Black students prior to
engaging with students on topics of race, anti-Blackness, police violence, etc.
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3.2.5 Lack of mentorship
One grassroots community organization present at the consultation
sessions came with a uniquely relevant context, and is useful in illustrating the
lack of mentorship available for Black youth attending Hamilton schools.
Representatives from this organization were originally asked to join the sessions
in a supportive ‘caring adult’ capacity for the benefit of the high school students
present, due to their ongoing community roles as mentors for Black youth.
However, during discussions, it quickly became clear that these individuals were
young adults — only out of high school for 5-7 years — who were still actively
processing, recovering from, and dealing with the consequences of their
experiences of anti-Black racism in Hamilton schools. In fact, the premise of their
organization — providing mentorship and support to young Black students —
was based on preventing what they experienced for future generations.
The Black men who run this organization spoke to their specific
experiences of lack of mentorship and support as young Black students. One
organizational representative recalled receiving multiple basketball scholarships
for schools in the United States, but losing them soon after because he did not
have parents, guardians or mentors to help him through the process of applying
for a passport, let alone support within the education system. He noted later
receiving support and mentorship from the Hamilton Centre for Civic Inclusion,
but otherwise did not know who else in the city was addressing these issues. He
did not have access to support from his parents, as they were newcomers to
Canada. His friends could not provide him with additional perspectives, or more
than he already knew; and he could not trust his teachers based on their
ongoing racist behaviour towards him.
Another organizational representative recalled being targeted and
criminalized by the police officer stationed in his high school and his school
administration for wearing a durag, as outlined in sections 3.1.2 (Related
intersections of oppression), 3.1.3 (Cultural dress), and 3.1.5 (Policing). This
individual’s main recommendation for schools after experiencing the incident is
ensuring students were educated on their rights.
Mentorship for Black students includes ensuring they are well aware of
their rights and freedoms, so they may assert their human right to safety and
well-being in their daily lives — within and outside of school. The organization
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collectively stated that they “want a situation where even 10-year-olds know how
to address racism.”
This community organization is an indispensable source of support for the
youth they mentor, and their efforts are commendable. However, they provide a
stark example of the current and past failings of Hamilton’s education system for
Black youth. Though currently providing support to the best of their capacity,
educational institutions must step up to stop increasing the need for this labour
by addressing systemic anti-Black racism in their schools. School boards must
also support this community organization in their mission to mentor Black youth
by expanding Black-centred programs and initiatives in schools, rather than
leaving individuals still healing from their own experiences of anti-Black racism
to pick up the slack.
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4. Black student safety and well-being survey
4.1 Participants
The consultation sessions outlined in Section 3 were an opportunity for
Black Hamiltonian youth to engage in deep and meaningful discussions with
other Black youth and local Black organizations. However, to address the
possibility that extended Zoom sessions may not have been accessible to many
Black students and families, lead consultants created surveys using Google
Forms for additional data analysis. Five surveys were distributed online to
high-school-aged and recently-graduated Black students, as well as their
parents, guardians and caregivers. The surveys were available online from early
August 2021 until early September 2021.
The five surveys were directed towards: Hamilton-Wentworth District School
Board (HWDSB) students; Hamilton-Wentworth Catholic District School Board
(HWCDSB) students; Conseil Scolaire Viamonde (Georges P. Vanier Secondary School)
students; Conseil Scolaire MonAvenir (École secondaire catholique Mère-Teresa)
students; and parents, guardians and caregivers from all of these four school
boards. A total of 107 Black students and caregivers completed the surveys. All
participants identified as Black, and the breakdown of respondents is as follows:
● 17 Total Parent, Guardian & Caregiver Responses: 10 responses from
the HWDSB (English Public), 5 responses from the HWCDSB (English
Catholic), and 2 responses from Conseil Scolaire Catholique MonAvenir
(French Catholic).
● 90 total Student Responses: 64 responses from the HWDSB (English
Public), 25 responses from the HWCDSB (English Catholic), 1 response
from Conseil Scolaire Catholique MonAvenir (French Catholic).
4.2 Plan and procedures for analysis
All four surveys consisted of four main categories:
● Racism in schools
● Safety in schools
● Well-being in schools
● Action students and caregivers would like to see in schools
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Each category included questions about experiences around the above
topics, how/whether they were addressed, how/whether they should have been
addressed and respondents’ satisfaction/dissatisfaction with each particular
situation. A 4-point frequency scale was utilized to evaluate their answers with
the following options:
● Never: Indicating that respondents experienced the suggested a
total of 0 times
● Occasionally: Indicating that respondents experienced the
suggested from time to time, with slight consistency
● Regularly: Indicating that respondents experienced the suggested
on a regular basis, with a notable amount of consistency
● Very Often: Indicating that respondents experienced the suggested
on an almost daily basis, with certain (or almost certain) consistency
4.3 Findings from student survey responses
4.3.1 Experiences of anti-Black racism in schools
The following are student experiences of racism across three Hamilton
school boards: the Hamilton Wentworth District School Board (HWDSB), the
Hamilton-Wentworth Catholic District School Board (HWCDSB) and Conseil Scolaire
Catholique MonAvenir.
At the Hamilton-Wentworth District School Board (HWDSB) — the English
Public board in Hamilton — a total of 64 Black students submitted valid survey
responses for the Community Safety and Well-Being Action Plan for Black Youth in
Hamilton Schools. At the time that the survey closed in early September, a total of
127 responses were submitted through the HWDSB survey. Of these responses,
83 responses that were deemed invalid due to being either out-of-jurisdiction,
overtly racist or from students in “Hamilton” schools outside of Canada. Most
notably, dozens of students from Hamilton Boys High School, a boys’ secondary
school in Hamilton, New Zealand shared concerning experiences of anti-Black
racism in schools. These responses further accentuate the widespread nature of
systemic racism across countries in the Western world.
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In addition, survey responses from the HWDSB, the largest school board
in Hamilton, indicated the most drastic abundance of Black students
experiencing anti-Black racism and a lack of safety within schools.

See Table 1.1 in Appendices.

In seeing that almost all Black HWDSB students had experienced racism in
schools, while still understanding that this school board is Hamilton’s most vocal
school board in addressing racism, this statistic is beyond concerning. In
addition, 41 (64.1%) of HWDSB student respondents reported their experiences
of racism in schools, while 23 (35.9%) did not. See Table 1.2 in Appendices. It
can be further assumed that students who chose not to report their experiences
did so as a result of previous experiences or a wider culture of fear within
schools. Of these respondents, 42 (65.6%) explicitly stated that they were not
satisfied with how the issue was handled; this includes some participants who
did not share their issues with anyone.
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Some major themes indicated in HWDSB student experiences of anti-Black
racism include the use of racial slurs and hate speech, a disparity in
opportunities for Black students as opposed to their white counterparts, being
singled out by teachers and peers and being wrongfully and overly disciplined.

See Table 2.1 in Appendices.

12 (48%) of respondents reported their experiences of racism while 13
(52%) did not. See Table 2.2 in Appendices. Of these respondents, 17 (68%)
respondents explicitly stated that they were not satisfied with how the issue was
handled (this includes some participants who did not share their issues with
anyone).
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When asked to describe instances wherein respondents experienced
racism in schools, respondents were eager, generous and comprehensive in
their answers. Respondents outlined the following covert and overt experiences
of racism:
● “Several people being frustrated with my child embracing their first
language, which was not English.”
● “I was racially abused in school by a teacher.”
● “Teachers would get mad at me for doing something everybody in the
classroom is doing and only point me out and send me to the office. Also,
teachers would let students exclude me from games at recess but then
force me to include others in games. This happened to a lot of my friends
that are black.”
● “Someone called me the N-word and the principal did practically nothing
about it.”
● “We were asked to form a dance crew. Groups never want a black girl.”
● “I couldn't access a certain facility in school because I'm black.”

When asked what should be done to address instances of racism in schools,
respondents answered with the following:
● “Sensitivity training, getting to know us as students, not stereotyping us
and grouping us together. We are the ones who get interviewed every
time there is trouble in the class even if we didn’t get involved.”
● “There should have been a more serious punishment instead of a slap on
the wrist.”
● “Thinking generally, I believe teachers need to continuously be sensitized
about how racism shows up in the everyday experiences for students.
They need to understand their blind spots and that can only happen if
they are encouraged to do that work.”
● “For the teacher to understand all the barriers facing even getting a
college acceptance nowadays, and realizing that not all students are on
the same playing field, which could easily be pointed out by statistics.”
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4.3.2 Safety and police in schools
With such notable experiences of racism occurring within HWDSB schools,
students also experienced feeling unsafe in schools. This lack of safety was often
resultant of race-based discrimination, as well as Black students being singled
out and feeling as if their needs were deemed as secondary to their white
counterparts.

See Table 1.3 in Appendices.

40 (62.5%) of HWDSB student respondents chose to report instances
when they felt unsafe in schools, while 24 (37.5%) did not (See Table 1.4 in
Appendices). Of these, 44 (65.7%) respondents explicitly stated that they were
not satisfied with how the issue was handled (this includes some participants
who did not share their issues with anyone).
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With this, 35 (54.7%) of respondents felt safe around police, while 20
(31.3%) did not. In addition, 9 (14%) were unclear in their responses (See Table
1.5 in Appendices). Note that many of these respondents did not have active
interactions with police, while previous Hamilton Students for Justice data was
from students who consistently did. In addition, it must be understood that even
one student feeling unsafe around police would be one too many.

See Table 2.3 in Appendices.

12 (48%) of HWCDSB student respondents chose to report instances when
they felt unsafe in school, while 13 (52%) did not. See Table 2.4 in Appendices.
Of these, 13 (52%) respondents explicitly stated that they were not satisfied with
how the issue was handled (this includes some participants who did not share
their issues with anyone).
With this, 9 (36%) of respondents felt safe around police, while 10 (40%)
did not. In addition, 6 (24%) were unclear in their responses. See Table 2.5 in
Appendices.
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When asked to describe instances wherein respondents felt unsafe in school,
the following was shared:
● “When I got choked by another student, the principal wouldn’t let me call
home. The next day was scary because the perpetrator was back in class.
The principal told my mom I instigated it. She said since the other student
was also Black, I’m sure we will still be friends.”
● “The teacher teaching about Nazism. There are students who may agree
with it. It made me uncomfortable for myself and my Jewish friends.
Especially when he said someone in class reported him.”
● “They threatened to molest me.”
● “Someone called me the N-word, they tried to fight me after that. I felt
threatened as a black student and felt like none of the staff would be able
to help me or even relate to my situation, I went to a majority white
school.”
● “I've never really been racially abused but I've witnessed it a couple of
times in person and online. A black guy and a white guy were in a heated
argument and the white guy called him a monkey right in front of the
class.”
● “Being addressed is and only is as a group of black students at a lunch
table and being watched over aggressively.”

When asked to share possible solutions for lack of safety in schools,
respondents indicated the following:
● “The issue could have been addressed at all if the bully faced some
consequences.”
● “It would have been nice to hear from the adults in school that this was
wrong.”
● “I think my teachers should be more friendly next time because they are
scary.”
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● “I think the issue of safety can be addressed by sensitization of students
and staff, to lecture them on how to behave during emergencies so as to
ensure they are safe even in emergencies.”
● “I think that the person who was being racist should have been given a
way harsher punishment than just apologizing and agreeing to never do it
again.”
● “Having people to help and guide you whenever you are mistreated or feel
lost, could be a teacher, a counselor.. Anyone.”
● “She should have been let go when she did this the first time.” (a racist
teacher)
● “I would have sent personal letters to all parents to see how their kids are
feeling. The fact that they did not do anything besides suspending him as
far as I know. We got no follow up and that hurt and made it more
uncomfortable.”
● “I think that the teachers should have listened more instead of jumping
straight to conclusions.”
● “She should have been terminated. This was a child and family service
safety issue.” (a racist teacher)
● “We should have opportunity to talk in the parents meeting day as
Black's.”
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4.3.3 Well-being & learning during COVID-19

● 81.2% of HWDSB student respondents struggled (in some or many
capacities) during the pandemic (See Table 1.6 in Appendices)
● 52.0% of HWCDSB student respondents struggled (in some or many
capacities) during the pandemic (See Table 2.6 in Appendices)
● 1 (100%) of Conseil Scolaire MonAvenir respondents struggled (in some or
many capacities) during the pandemic, as 1 (100%) struggled with focus
and motivation.
● 76.5% of caregivers shared that they or their children struggled (in some
or many capacities) during the pandemic (See Table 3.6 in Appendices)
Respondents shared the following regarding their struggles during the COVID-19
pandemic:
● “Mental health definitely dipped, many people view school as an escape
away from the draining environment so that wasn't fun. And also, any
issues that happened weren't well addressed because they 'couldn't do
anything' while being online or there was no way to meet one on one."
● “It was hard to stay engaged in school because I would procrastinate my
school work a lot to the point that my grades dropped, I was having
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technical difficulties and did not interact with anyone in my school
community therefore, resulting in social issues.”
● “It was hard to stay engaged in schoolwork, all I did was attend the
lessons, complete assignments and submit them, there was no creativity
or interaction like there normally is.”
● “Finding medical attention during pandemic is really troublesome.”
● “Can't keep up with the learning process.”
● “Financial constraints on my family.”
● “Greatly made me depressed and gained 100 + pounds due to football
being terminated, I developed social anxiety but I lost 115 pounds over
the past 4 months and 3 days.”
Respondents also suggested the following steps to change these negative
outcomes during the pandemic:
● “A free WiFi should be given to school students.”
● “More mental health aid available, especially making sure the staff are
well equipped to cover issues that are not just anxious thoughts and stuff
like that.”
● “While there is still a pandemic going on it feels as if it is being brushed
over and forgotten but it needs to be acknowledged but the truth is it is
no one’s fault that this has happened. There needs to be more invested in
encouraging healthy habits again such as exercise and nutrition for better
wellbeing along with access to better trained mental health professionals
that don’t require a long wait time.”
● “I think it's about continuing to offer supports and promote these
supports with kids and parents. Teachers play a key role and the
relationships they have with students and parents is also likely a predictor
of success. Perhaps mandatory appointments with a counselor at select
intervals to check in with students on their mental health issues.”
● “Regular check ins, facilitating (online) socialization, regularly checking in
with parents to see what they need, without fear of judgement.”
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● “Lessons should be shorter to keep the students listening and they should
make the lessons more engaged.”
● “I think the issues could be prevented by the schools deployment of
computer literate staff to occasionally check on each student so as to
communicate and address the students’ challenges while at home.”
● “Start a special psychological counseling class to ensure the child's mental
health.”
● “Having a baseline for teachers to be more flexible.”

4.3.4 Proposed solutions
In the surveys, students were asked to propose various solutions to the
issues they spoke about. Though students shared unique and individual needs,
major themes recurred. These themes include:
● Equity, Diversity and Inclusion training for students and/or staff
● Stricters rules, policies and punishments
● Resources (i.e. guidance, mental health supports, groups) for Black
students
● Community building with Black communities/community
members/organizations
● Black pedagogy and history included in school curriculums
Here are some recommendations students have put forward for each of their
respective school boards:
HWDSB
2 (3.1%) of respondents wanted more diversity in hiring, 17 (26.5%)
wanted Equity, Diversity, and Inclusion training for students and/or staff, 15
(23.4%) wanted more strict rules, policies and punishments for staff and
students perpetuating racism, 5 (7.8%) wanted resources (i.e. guidance, mental
health supports, groups) for Black students, 6 (9.4%) wanted community
building with Black communities/community members/organizations and 6
(9.4%) wanted Black pedagogy and history included in school curriculums.

95

The following statements indicate recommendations from HWDSB students:
● “Increase education about BIPOC who has influenced the world. Some
educators should seek therapy, because they fail to see how they have
treated BIPOC.”
● “More education is needed in the curriculum on a regular basis, not just in
February for Black History Month!”
● “A proper webinar, seminar should be done to educate the public about
the disadvantages of racism.”
● “Create more co-curricular activities that require team building, and do
campaigns against racism.”
● “Community Partnerships.”
● “If I could change something about our school, it would be how we teach
everything as individual subjects. Real life doesn’t happen in boxes; it’s
math, reading, history, science, and emotion all thrown together in a
beautiful, chaotic mess. If I could change something about our school, it
would be the structure of the day to allow more flexibility for all. Students
who want to start late could. Staffing would be flexible too! Classes could
also be flexible, with some delivered by other means along with traditional
classroom instruction. If I could change something about our schools, it
would be to support student learning through a play-based approach.”
● “Take issues seriously, something may seem insignificant at first glance
but people could be seriously hurting. No more excuses for not taking
them seriously or looking into it.”

HWCDSB
2 (8%) of the respondents wanted more diversity in hiring, 8 (32%)
wanted Equity, Diversity, and Inclusion training for students and/or staff, 5 (20%)
wanted more strict rules, policies and punishments for staff and students
perpetuating racism, 2 (8%) wanted resources (i.e. guidance, mental health
supports, groups) for Black students, 1 (4%) wanted community building with
Black communities/community members/organizations and 3 (12%) wanted
more Black pedagogy and history included in school curriculums.
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The following statements indicate specific recommendations from HWCDSB
students:
● “Teachers can create learning opportunities that acknowledge race and
ethnicity, and prioritize preventing racism through social justice with
culturally relevant teaching.”
● “I think that we should have been taught about black safety other than
just one project on Martin Luther King Jr.”
● “I would suggest having more black faces (workers) in the school to even
things out. I would suggest classes that raise awareness against racism, to
educate one who doesn’t know about its origin and impacts on blacks. I
would also suggest working with anti racism organizations to bring
awareness to the topic.”
● “Guidance counsellors don’t check up on students enough - The forced
independence, like if you miss an announcement or don’t seek
information you won’t be told - School personnel aggression towards
students.”
● “1. No dress code 2. More practical work than everyday theory 3. I would
suggest allowing students to learn what they want instead of the same
thing everyone has learnt before us and will learn after us.”

CONSEIL SCOLAIRE CATHOLIQUE MONAVENIR
1 (100%) of respondents wanted more strict rules, policies and
punishments for staff and students perpetuating racism.
4.4 Findings from parent survey responses
When caregivers were asked how often teachers had been racist towards
themselves, their children or other Black children and families, almost all
participants responded that they had experienced racism to some capacity, and
in a consistent manner.
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4.4.1 Experiences of anti-Black racism

See Table 3.1 in Appendices.

When asked whether they reported their experiences of racism, 12
(70.6%) respondents said that they did and 5 (29.4%) respondents said they did
not. See Table 3.2 in Appendices. Respondents were also asked whether they
were satisfied with the way that the issue of racism was handled. As a result, 12
(70.6%) respondents explicitly stated that they were not satisfied with how the
issue was handled (this includes some participants who did not share their
issues with anyone). Respondents outlined the following covert and overt
experiences of racism in schools:
● “The teacher was reported for discussing the advantages of Nazism. He
was suspended and returned to say to the class that someone reported
him, but it was a misunderstanding. Since there was only on Black student
in the class it was easy to figure out it was my child.”
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● “Educator used micro aggression in trying to understand my child’s desire
to go to college. Teacher acted as if he was reaching “too high” for
someone like him and expressed to be weary of talking about him facing
oppression as they feel that isn’t something anyone wants to hear about.”
● “My daughter was in the cafeteria and received a message on her phone
that said "shut up, you're black" She didn't know who sent it.”
● “Several people being frustrated with my child embracing their first
language which was not English.”
● “My son has not yet started school. He will begin in September. However,
given my own experiences in the education system and hearing of others,
I am anticipating that as a young black boy he will experience racism in
the education system. I have started to prepare him by reading books and
ensuring he is able to speak up for himself and is proud of his colour, hair,
name, and ability. I think as a Black parent you think about all the
different little ways you can give your child tools to protect them because
you know it is inevitable. I think that I am already playing 'defence' in a
sense before he has even started.”
● “When my kid and the white kid make mistakes at the same time, my kid
gets more criticism.”

When asked what should be done to address instances of racism in schools,
respondents answered with the following:
● “Training, classes, leave no pay. Impact statements from families. With a
need to individually reply to them all.”
● “His employment should have been terminated. He claims he’s been
teaching the garbage for at least 2 years.” (referring to staff)
● “Thinking generally, I believe teachers need to continuously be sensitized
about how racism shows up in the everyday experiences for students.
They need to understand their blind spots and that can only happen if
they are encouraged to do that work.”
● “Hiring more teachers of colour. Review their plans to teach students. No
more courses, teachers should know better.”
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4.4.2 Safety and police in schools

See Table 3.3 in Appendices.

9 (52.9%) reported their experiences of feeling unsafe, while 3 (21.1%) did
not. See Table 3.4 in Appendices. Respondents were also asked whether they
were satisfied with the way that the issue of safety was handled. 6 respondents
(35.3%) explicitly stated that they were not satisfied with how the issue was
handled (this includes some participants who did not share their issues with
anyone). In addition, when asked whether caregivers’ children feel safe or unsafe
around police, 6 (35.3%) felt safe, 11 (64.7%) felt unsafe. See Table 3.5 in
Appendices.
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4.4.3 Well-being and learning during COVID-19
13 (76.5%) of respondents’ children struggled (in some or many
capacities) during the pandemic. See Table 3.6 in Appendices.
Respondents said their children struggled with the following:
● “COVID-19 has made my children irritable and depressed.”
● “Yes. He has become isolated and socially awkward.”
● “The division of people is unsettling.”
● “My children struggled with school this year- learning online had its
challenges and it was difficult for them to stay motivated and
engaged. They didn't really have tech issues. Both experienced
social isolation. Thankfully they had each other, but still, it wasn't
the same as having and interacting with friends. Their teachers,
however, were incredible and offered support, understanding and
flexibility. They also kept in close contact with me- sending me
emails if they fell behind.”
● “The biggest issue faced was mental health because it caused a lack
of motivation and no end or hope in sight especially as anti Asian
rhetoric was rolling around more than ever.”
● “Too much screen time. More migraines and cluster headaches
from too many in line assignments.”
● “All this distance learning has made my kids less communicative.”
● “Distance learning is too boring for children to stick to.”
● “mental health, lack of engagement, lack of socialization.”
● “My kids don't have enough time for rest and recreation.”

Many caregivers expressed deep concern for the well-being, health and
safety of their children. This indicated a need for not only Black-specific
educational sports, but also Black-specific COVID-19 responses and health and
wellness resources.
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4.4.4 Proposed solutions
When asked for proposed solutions to issues Black caregivers and their
children were facing, respondents answered with the following:
4 (24%) respondents wanted more diversity in hiring, 9 (53%) wanted EDI
for students and/or staff, 7 (41%) wanted more strict rules, policies and
punishments for staff and students perpetuating racism, 2 (11.8%) wanted
resources (i.e. guidance, mental health supports, groups) for Black students, 3
(17.6%) wanted community building with Black communities/community
members/organizations and 1 (5.9%) wanted for Black pedagogy and history.
The following statements indicate specific recommendations from parents,
guardians and caregivers:
● “Encourage students to report and create an emotionally safe process and
support for them to do so.”
● “Hire more Black teachers and promote Black teachers to principal
positions.”
● “Create student-involved Black students supports— i.e. Afro-CaribbeanCanadian clubs— (much like Positive Space groups).”
● “Strong policies— with attention paid to micro-aggressions.”
● “Look for opportunities to bring in Black professionals i.e. musicians to
work with music students, black medical professionals, etc. It is important
for Black students to see people like them in a variety of professions.”
● “Adding history classes would help more people learn about the
contributions of black people to this country.”
● “Having more black parents on parent councils can help parents know if
their children are being treated unfairly at school and give them
solutions.”
● “Hearing more about racism in annual evaluations could help improve the
school atmosphere.”
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● “Black children were not given attention in school, especially if they
engage in a fight with white, the teachers will always judge against the
blacks.”
● “My kids will be bullied or ostracized by white kids in group activities.”
● “When we are not addressed by the principals because we are black.”
● “My son felt he would be in trouble if he voiced opinions.”
● “He didn't trust his teacher after he used the N-word.”

4.5 Conclusions from Black student safety surveys
HWDSB Students (64 students):
● 95.3% of Black students experienced racist incidents from teachers and
other students
● 90.6% of Black students felt unsafe from teachers and other students
● 81.2% of Black students struggled during the COVID-19 pandemic
HWCDSB Students (25 students):
● 76% of Black students experienced racist incidents from teachers and
other students
● 60% of Black students felt unsafe from teachers and other students
● 52% of Black students struggled during the COVID-19 pandemic
Conseil Scolaire Catholique MonAvenir (1 Student):
● 100% of Black students experienced racist incidents from teachers and
other students and struggled during the COVID-19 pandemic
Parents, Guardians, & Caregivers (17 total):
● 88.24% of respondents outlined experiences racism from teachers and
other students
● 58.8% of respondents outlined feeling unsafe from teachers and other
students
● 76.5% respondents outlined struggles during the COVID-19 pandemic
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5. Report recommendations
5.1 Scope of recommendations
The Community Safety and Well-Being Action Plan for Black Youth in Hamilton
Schools is foundationally based in a need for the intervention and prevention of
anti-Black racism in schools, with a specific focus on prioritizing proactivity over
reactivity. In this section of this report, an emphasis is placed on priority areas in
which actionable steps must be taken, as well as action-based recommendations
which should be followed by various educational stakeholders over the course of
the next few years. These recommendations were formulated through the
consultation and survey process, for and by Black youth and families for schools
boards across both Hamilton and greater Ontario.
In addition, lead consultants for the Community Safety and Well-Being
Action Plan for Black Youth in Hamilton Schools have maintained a focus on the
root causes of anti-Black racism in Hamilton schools, consequently leading to
the final recommendations being based in Community-Based Participatory Action
Research models, as well as the expertise of community, students, grassroots
groups and caregivers extracted through qualitative data methods.
Although the primary focus of this project was the safety and well-being of
Black youth in Hamilton schools, it also considers the impacts of intersectional
identities (i.e. Black and transgender, queer, disabled, female, low-income, etc.)
on Black communities. With this, Black caregivers, parents, guardians,
community members, organizations and educational workers were also
prioritized in the creation of these recommendations, as this project seeks to
encourage positive cultures of community and collective care.
Though various recommendations focus on school and classroom level
changes, almost all recommendations are based on system-level requests, as
this research has further proved the role that systemic racism plays in the
Ontario education system, from educational professionals, to staff, to students.
This is why it has been crucial in this research to operate in a Black-centred and
student-centred approach, as Black students experience the brunt of the harm
that has been caused by anti-Black racism in the education system.
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5.2. Recommendations
The recommendations outlined below call upon various educational
stakeholders and institutions with influence and power over decision-making
relating to students and school governance. The recommendations put forward
are intended for all educational stakeholders to act upon, while each
recommendation will highlight key stakeholders who are especially responsible
for its success, implementation and sustainability. Ultimately, there must be an
understanding that while students and community should be central to the
implementation of each of these recommendations, those with greater power
within the education system are of utmost responsibility when it comes to the
resources, efforts and actions put forward to ensure the success of these
initiatives.
The following are stakeholders who must be considered as central to the
implementation of these recommendations:
● Students and former students
● Parents, guardians and caregivers
● Community members
● Community organizations
The following are stakeholders responsible for the enablement and success of
these recommendations:
● The Ontario Ministry of Education
● All publicly-funded school boards across Hamilton and Ontario
● Teachers and educators
● School administrators; including principals, vice-principals, secretaries and
guidance counselors
● Senior Leaders; including Superintendents, Directors (including Associate
and Executive Directors), System Principals, Equity Officers, and other
leadership positions
● Boards of Trustees across Hamilton and Ontario
● Teachers Unions
● Community Organizations
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For the specific recommendations that include the Ontario Ministry of
Education, this institution is responsible for allocating and mandating funding
towards initiatives and ensuring that the recommendation is put into policy.
Where community organizations are a responsible authority, local school boards
must consult grassroots community organizations with decades of experience
engaging in anti-racism work.
In Hamilton, some Hamilton community organizations with expertise in
issues of anti-Black racism include the Hamilton Centre for Civic Inclusion (HCCI),
Sexual Assault Centre Hamilton and Area (SACHA), Speqtrum, Afro-Canadian
Carribean Associattion (ACCA), YWCA Hamilton, NTRL Development, Never Gonna
Stop (NGS), Disability Justice Network of Ontario (DJNO), Empowerment Squared,
Hamilton Students for Justice (HS4J) and the Hamilton Anti-Racism Resource Center
(HARRC).

The final recommendations for the Community Safety and Well-Being Action
Plan for Black Youth in Hamilton Schools are as follows.

106

Recommendation #1: Involve Black students in the
co-creation of a Black curriculum.

In understanding the cruciality of community-based learning in education, the
creation of a Black curriculum should centre Black students and communities. In
addition, the co-creation of this curriculum should include scholars, knowledge
carriers, elders and experts on race, racism, racialization, colonialism, with an
emphasis on challenging anti-Black racism at individual, systemic, and structural
levels.
Timeline: To begin in September of 2022, with the understanding that this
recommendation must be enacted throughout a long-term plan.
Responsible Authorities: Ontario Ministry of Education and System Leaders
Recommended Action Steps:
1. The Ontario Ministry of Education should undergo a provincial review of
current curriculums in place across all subjects in elementary and
secondary subjects (including Literacy, Mathematics, Science, Social
Studies, Arts and Physical Education).
2. The Ontario Ministry of Education should work with local school boards to
initiate both short-term and long-term plans for curriculum consultations
with Black stakeholders, students and community members.
3. System leaders should initiate resource sharing opportunities between
their respective school boards and Black communities, students and
experts. This should include seeking their feedback on local school board
efforts to implement race-based, culturally responsive and relevant
pedagogy.
4. The Ontario Ministry of Education should hire a team of Black experts, with
specific and key roles, ensuring that Black curriculum remains relevant
and up-to-date, while also ensuring the safety and dignity of Black
students in schools. The creation and scope of these roles should be
guided by Black community consultations.
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Recommendation #2: Ensure and enable Black-specific
supports at all schools.

Similar to resources available through STM uKnighted Against Racism and Black
Youth Councils across the HWDSB, all schools must be required to implement
Black-specific supports in order to ensure Black student safety.
Timeline: All schools should begin to enact Black-specific support and resources
by September of 2022.
Responsible Authorities: Ontario Ministry of Education, System Leaders
Recommended Action Steps:
1. The Ontario Ministry of Education should work with local school boards to
initiate the hiring of Black social workers and/or community support
workers, to be available to support Black students on a one-on-one basis.
This service should be available at all schools, and expanded during
special circumstances, such as times of highly visible public trauma for
Black communities (ex. police murders) or structural disasters
disproportionately affecting Black communities (ex. pandemics).
2. Local school boards should require the implementation of Black-centred
student groups (following the Black Youth Council model) at each school,
allowing for peer-to-peer support networks for all Black students and
families. Each group should have allocated funding provided by school
boards each year.
3. All local school boards should be held responsible for implementing a
Black student support centre, available both online and in-person, for
Black students and families.
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Recommendation #3: Hire a Black-led, third-party,
community-based outlet outside of the Ministry and
school boards.

A third-party outlet for Black staff, students and families would allow Black
individuals to report and receive support for issues facing Black communities in
schools. Organizations in Hamilton that could enact this include the Hamilton
Centre for Civic Inclusion (HCCI) and the Hamilton Anti-Racism Resource Centre
(HARRC).
Timeline: The implementation of this recommendation should begin
immediately.
Responsible Authorities: Boards of Trustees, Community Organizations,
School Administrators
Recommended Action Steps:
1. Black communities within local school boards should be consulted in
collectively selecting community organization(s) to act as
community-based, Black-led, third-party outlet(s) for instances of
anti-Black racism in schools. (Note: Hamilton Centre for Civic Inclusion
(HCCI) and the Hamilton Anti-Racism Resource Centre (HARRC), along with
others in Hamilton, are developing an online platform to report hate. Through
this platform, incidents of anti-Black racism in schools should be reported in
order to inform these organizations of hate-based incidents in Hamilton
schools for tracking, monitoring and addressing.)
2. Current school administrators and school board Trustees who may not be
qualified to intervene in issues of anti-Black racism should refer Black
students and families to community-based outlets, especially when school
board practices are racist and oppressive in nature.
3. The Ontario Ministry of Education should establish a whistle-blower policy
to be implemented within each third-party outlet, in order to ensure that
Black students, staff, and families are not reprimanded for speaking out
against anti-Black racism in schools.
109

Recommendation #4: The collection of impact
statements from Black families when acts of racism are
reported.

This report has outlined the psychological and emotional toll of racism on Black
stakeholders within the education –– including students, caregivers and staff.
The addressing of anti-Black racism in schools should centre the stories, needs
and experiences of the Black community.
Timeline: The implementation of the impact statements should begin
immediately.
Responsible Authorities: School Administrators, Boards of Trustees
Recommended Action Steps:
1. School administrators should consistently collect impact statements from
Black families and students, to submit to local school boards at the end of
each year. Administrators should implement this recommendation while
centering anonymity, confidentiality and the dignity of Black communities.
2. Local school boards should create annual qualitative reports containing
anonymized impact statements from Black families.
3. Reports containing anonymized statements should be publicly presented
by Trustee boards on an annual basis, in order to ensure transparency
and accountability.
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Recommendation #5: The review and termination of
School Resource Officer (SRO) programs Hamilton-wide
and Ontario-wide.

The Ontario Human Rights Commission (OHRC) has called for a provincial review
of SRO programs as a necessary next step to ensure that Black, racialized and
Indigenous students –– and students with disabilities –– consistently benefit
from inclusive learning environments. This provincewide review must examine
the impacts of the SRO program on students, and must be centred on the lived
experiences of Black students, who are the most disproportionately affected.
Timeline: The review of the SRO program across the province should begin by
November of 2021, with the expectation that the program will be terminated
across all schools in the province by September of 2022.
Responsible Authorities: Ontario Ministry of Education, Boards of Trustees
Recommended Action Steps:
1. The Boards of Trustees at all publicly funded schools in Hamilton and
greater Ontario should follow the example of the HWDSB by terminating
the relationship with the School Resource Officers (SROs), Police Liaison
Officers (PLOs), Divisional Youth Officers (DYOs) and other relationships
with police that are voluntary.
2. As conducted by the HWDSB following the termination of the SRO
program in June 2020, all school boards should enact a review of SRO
programs, with support from the Ontario Ministry of Education.
3. The Ontario Ministry of Education should mandate provincial training for all
staff on the impacts of policing and the school-to-prison pipeline on Black
students. This training should be centred in anti-racist and anti-oppressive
principles and led by Black community experts.

4. All school boards should implement student-centred, community-based
alternatives to disciplinary action with a focus on independent community
organizations and principles of transformative justice.
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Recommendation #6: Anti-Racism/Anti-Oppression
(ARAO) training for all staff, including administration,
nurses, social workers, teachers, educational assistants,
system leaders, trustees, and principals.

White teachers, administrators and staff are substantial and powerful
perpetrators of anti-Black racism. To end this cycle of violence, individuals in
these positions of authority require ARAO training. This should be mandatory for
all staff, including administration, nurses, social workers, teachers, educational
assistants, system leaders, trustees, and principals.
Timeline: ARAO training should begin for all staff by September of 2022.
Responsible Authorities: Boards of Trustees, System Leaders, Teacher Unions,
Community Organizations
Recommended Action Steps:
1. The Ontario Ministry of Education should require all local school boards to
hire local Black experts to facilitate ARAO training. This training should be
mandatory for all staff, including administration, nurses, social workers,
teachers, educational assistants, system leaders, principals, and trustees.
This training should also be thoroughly accessible.
2. Community organizations should be consulted by local schools boards
and system leaders, to ensure that Black communities are able to amplify
their needs within this training.
3. Unions should ensure that educators undergo this training and are
further reprimanded if they refuse to do so. Unions should also inform
their respective staff of these processes, in an accessible and ethical
manner.
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Recommendation #7: Anti-Racism/Anti-Oppression
(ARAO) testing/competency for new hires.

In order to create a truly safe school environment for Black students, it is crucial
to hire teachers who have an understanding of how anti-racism and
anti-oppression foster a safe learning environment for Black students. ARAO
must be foundational to the work of school board affiliates, rather than
secondary and reactive.
Timeline: This should be enacted by September of 2022.
Responsible Authorities: Ontario Ministry of Education, System Leaders,
Teachers’ Unions, School Administrators
Recommended Action Steps:
1. The Ontario Ministry of Education should establish a provincial requirement
for all new hires at local school boards to undergo mandatory ARAO
competency testing and screening. Screening should be established by
Black, Indigenous, racialized and marginalized experts and communities,
while including specific implications and contexts for each local school
board. A third-party community organization should be hired to conduct
competency testing.
2. Unions should ensure that educators undergo this screening and are
further reprimanded if they refuse to do so. Unions should also inform
their respective staff of these processes, in an accessible and ethical
manner.
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Recommendation #8: Transportation accommodations
for Black student populations.

As COVID-19 data has indicated, schools need to centre the social determinants
of health for Black students and families. This includes the need for equitable
opportunities for Black students. Similarly to transportation accommodations
provided for students accessing the gifted program, schools should provide
these very accommodations for Black student populations who deserve access
to Black-specific groups and resources within their respective school boards.
Timeline: This should be implemented by September of 2022.
Responsible Authorities: Ontario Ministry of Education, Senior Leaders, School
Administration
Recommended Action Steps:
1. The Ontario Ministry of Education should mandate that a portion of school
board budgets be allocated towards Black student transportation and
accessibility.
2. Senior leaders should ensure the implementation of transportation
funding for Black students, and report back to the Ontario Ministry of
Education on additional access needs for Black students. This will be useful
in consistently addressing access barriers.
3. School administrators should make all staff and students aware of
transportation accommodations and report back to system leaders, in
order to ensure that all requirements are met.
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Recommendation #9: Hire an adequate number of
Black teachers and provide them with Black-specific
supports.

Throughout findings within this report, multiple Black students and caregivers
have indicated the cruciality of Black representation within schools. This must be
implemented immediately in order to ensure the safety and comfort of Black
students across all schools.
Responsible Authorities: Ontario Ministry of Education, Board of Trustees,
System Leaders
Timeline: This recommendation should be enacted by September of 2022.
Action step #4 should be enacted by September of 2025.
Recommended Action Steps:
1. The Ontario Ministry of Education should mandate that all school boards
compose a local Equity and Inclusion Hiring Policy. School boards and
designated system leaders should consult with local Black stakeholders in
order to ensure that all Black students have Black caring adults available
at their respective schools. Trustees should additionally consult with Black
constituents in the creation of this policy.
2. The Ontario Ministry of Education should mandate that all school boards
conduct a review, wherein Black educators are consulted anonymously
and without discipline. Through these reviews, educators should be able
to share their experiences in schools, and recommend actionable steps to
ensure their safety and sustainability in schools.
3. System leaders should hire Black-centred community supports for Black
educators, provided in full and without charge.
4. By September of 2025, local school boards should have equitable
representation of Black staff and non-Black staff. Local Black populations
should be respectively compared to local non-Black populations, wherein
Black staff populations should represent a proportional fraction of local
Black populations as compared to staff from local non-Black populations.
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Recommendation #10: Adequate trauma-informed
therapy and counselling for all staff.

All educators deserve adequate trauma informed therapy and counselling. White
educators can unpack their ingrained white supremacy through counselling and
the proper resources to address the root causes of their racism. Counselling and
therapy is also critical for racialized, Black, Indigneous and other teachers living
at intersections of oppressed identities.
Timeline: This recommendation should be fully enacted by January of 2023.
Responsible Authorities: System Leaders, Ontario Ministry of Education
Recommended Action Steps:
1. The Ontario Ministry of Education should mandate that all school boards
allocate a specific amount of budgeting to adequate, trauma-informed
therapy for all educators. This should be accessible as an optional service,
but educators undergoing discipline for racist behaviour should be
required to access this service for a designated period of time.
2. Local school boards and system leaders should consult with Black and
marginalized teachers to identify their specific needs for trauma-informed
counselling, and ensure that these specific requests are implemented.
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Recommendation #11: Allow Black cultural dress,
including durags, to be worn in schools.

Durags, (also called do-rags or du-rags) are close-fitting cloth caps tied around
the top of the head, worn by Black students for a multitude of reasons, including
hair care, modesty, and cultural expression. They are not hats, nor do they
inherently indicate gang membership. Administrators, teachers, and
school-stationed police officers’ anti-Black affiliation of durags with gang
activities and violence is not accurate to the reality for Black students, and
forcing their removal and/or racially profiling the Black students who wear them
is antithetical to student safety and well-being. School boards must immediately
enact policies allowing this headgear, just as allowances are made for other
cultural wear.
Timeline: The implementation of this recommendation should begin
immediately.
Responsible Authorities: Ontario Ministry of Education, Boards of Trustees,
School Administrators
Recommended Action Steps:
1. The Ontario Ministry of Education should mandate that all school boards
allow Black students to wear durags, protected under cultural expression
grounds and exempt from no-hat policies. It should indicate to Boards of
Trustees and School Administrators that durags do not correlate with
gang membership, and that Black students are harmed by this affiliation.
2. School administrators should ensure that staff are adequately following
guidelines to protect cultural expression and respect cultural dress; and
should be reprimanded in such cases that they fail to do so.
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In Memoriam
Kola Iluyomade –– With the deepest of love, gratitude and grief in our hearts, we
also dedicate this work to Kola Iluyomade –– a man who paved the way for this
work to empower Black youth and families in Ontario schools through his
leadership in racial justice advocacy group Advocacy Peel. Kola was a beautiful
man, with an unmatched ability to change the lives of students and families for
the better. He set an example for each and every one of us, showing us what it
truly means to stand for the truth, for justice, for humanization and for love.
Kola once said to a Hamilton Students for Justice member, “Everything we have is
yours.” These words will live with us forever, in how we move, care and advocate
for students and families in Ontario schools. Kola showed us what it means to
truly live in harmony with our communities, and for that we are forever humbled
and grateful. For this, we remember Kola Iluyomade –– founder of Advocacy Peel,
friend, mentor and revolutionary hero –– in each and every aspect of this work.
We stand proudly with and for those he fought for, and we do this work knowing
that we are better because of him. We cherish his heart, and we hold him in the
purest parts of our own. It is a privilege to have known you, uncle Kola. We love
you endlessly.
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The SPACE Youth Centre –– We would also like to use this space to remember
the recently shut-down, Black- and youth-led youth centre in downtown
Hamilton: The SPACE Youth Centre. The SPACE, whose name stood for Sharing
Power and Centring Experience, served as a vital peer support space for Black,
Indigenous, racialized, 2SLGBTQIA+, disabled, and otherwise marginalized youth
ages 13-24. It is important to note that when Black students experience
oppression in Hamilton schools, there are few places they can access to have
their stories heard and believed, and their power reclaimed. The SPACE was one
such space, and its loss is deeply felt by Black youth in Hamilton. When we talk
about supporting Black students’ right to safety and well-being, it is critical we
ensure the few existing bodies intimately addressing anti-Black violence are
well-funded and well-resourced to allow them the stability necessary to thrive.
The SPACE was a beloved community hub, home to deep belly laughs, meals,
care of all kinds, individual and communal growth, creative expression,
homework help, healing, and rare belonging for youth marginalized on multiple
axes of oppression in many other areas of our lives. Its existence has changed
the fabric of the city deeply and beautifully. The SPACE leaves behind a massive
service gap and will be sorely missed.
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6. Appendices
Table 1.1 Frequency of Racism Experienced According to HWDSB Students
Frequency of Racism Experienced According to HWDSB Students
# of Respondents

% of Respondents

Very Often

7

10.9%

Regularly

12

18.8%

Occasionally

42

65.6%

Never

3

4.7%

Table 1.2 HWDSB Respondents’ Approach to Reporting Racism in Schools
HWDSB Respondents’ Approach to Reporting Racism in Schools
# of Respondents

% of Respondents

Reported

41

64.1%

Not Reported

23

35.9%

`
Table 1.3 Frequency of Feeling Unsafe in Schools According to HWDSB Students
Frequency of Feeling Unsafe in Schools According to HWDSB Students
# of Respondents

% of Respondents

Very Often

5

7.8%

Regularly

10

15.6%

Occasionally

43

67.2%

Never

6

9.4%

121

Table 1.4 HWDSB Respondents’ Approach to Reporting Lack of Safety in Schools
HWDSB Respondents’ Approach to Reporting Lack of Safety in Schools
# of Respondents

% of Respondents

Reported

40

62.5%

Not Reported

24

37.5%

Table 1.5 HWDSB Respondents’ Takes Re: Police in Schools
HWDSB Respondents’ Takes Re: Police in Schools
# of Respondents

% of Respondents

Safe

35

54.7%

Unsafe

20

31.3%

Unclear

9

14%

Table 1.6 HWDSB Student Struggles During COVID-19
HWDSB Student Struggles During COVID-19
# of Respondents

% of Respondents

Social Issues

14

21.9%

Focus/Motivation

20

31.3%

Technical Issues

12

18.8%

Mental Health

6

9.4%

Medical Issues

1

1.6%

No Issues

12

18.8%

/Engagement
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Table 2.1 Frequency of Racism Experienced According to HWCDSB Students
Frequency of Racism Experienced According to HWCDSB Students
# of Respondents

% of Respondents

Very Often

2

8%

Regularly

6

24%

Occasionally

11

44%

Never

6

24%

Table 2.2 HWDSB Respondents’ Approach to Reporting Racism in Schools
HWDSB Respondents’ Approach to Reporting Racism in Schools
# of Respondents

% of Respondents

Reported

12

48%

Not Reported

13

52%

Table 2.3 Frequency of Feeling Unsafe in Schools According to HWCDSB
Students
Frequency of Feeling Unsafe in Schools According to HWCDSB Students
# of Respondents

% of Respondents

Very Often

2

8%

Regularly

3

12%

Occasionally

10

40%

Never

10

40%
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Table 2.4 HWCDSB Respondents’ Approach to Reporting Lack of Safety in
Schools
HWCDSB Respondents’ Approach to Reporting Lack of Safety in Schools
# of Respondents

% of Respondents

Reported

12

48%

Not Reported

13

52%

Table 2.5 HWCDSB Respondents’ Takes Re: Police in Schools
HWCDSB Respondents’ Takes Re: Police in Schools
# of Respondents

% of Respondents

Safe

9

36%

Unsafe

10

40%

Unclear

6

24%

Table 2.6 HWCDSB Student Struggles During COVID-19
HWCDSB Student Struggles During COVID-19
# of Respondents

% of Respondents

Social Issues

5

20%

Focus/Motivatio

5

20%

Mental Health

7

2%

Medical Issues

1

34%

No Issues

12

48%

n/Engagement
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Table 3.1 Frequency of Racism Experienced According to Caregivers
Frequency of Racism Experienced According to Caregivers
# of Respondents

% of Respondents

Very Often

2

11.76%

Regularly

2

11.76%

Occasionally

11

64.7%

Never

2

11.76%

Table 3.2 Frequency of Racism Experienced According to Caregivers
Frequency of Racism Experienced According to Caregivers
# of Respondents

% of Respondents

Reported

12

70.6%

Not Reported

5

29.4%

Table 3.3 Frequency of Feeling Unsafe in Schools According to Caregivers
Frequency of Feeling Unsafe in Schools According to Caregivers
# of Respondents

% of Respondents

Very Often

1

5.9%

Regularly

3

17.6%

Occasionally

6

35.3%

Never

7

41.2%
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Table 3.4 Caregivers Respondents’ Approach to Reporting Lack of Safety in
Schools
Caregivers Respondents’ Approach to Reporting Lack of Safety in Schools
# of Respondents

% of Respondents

Reported

9

52.9%

Not Reported

3

21%

Table 3.5 Parents/Caregivers/Guardians Takes Re: Police in Schools
Parents/Caregivers/Guardians Takes Re: Police in Schools
# of Respondents

% of Respondents

Safe

6

35.3%

Unsafe

11

64.7%

Table 3.6 Parents/Caregivers/Guardians Struggles During COVID-19
Parents/Caregivers/Guardians Struggles During COVID-19
# of Respondents

% of Respondents

Social Issues

6

35.3%

Focus/Motivation/E

8

47.1%

Mental Health

7

41.2%

Medical Issues

1

5.9%

No Issues

4

23.5%

ngagement
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Table 4.1 Consultation Session Breakdown
Session

Date

Time

Location

Participants

1

Tuesday, July 27, 2021

6:00pm - 7:30pm

Zoom

Students

2

Thursday, July 29, 2021

6:00pm - 7:30pm

Zoom

Students

3

Tuesday, August 3, 2021

6:00pm - 7:30pm

Zoom

Students

4

Thursday, August 5, 2021

6:00pm - 7:30pm

Zoom

Students

5

Tuesday, August 10, 2021

6:00pm - 7:30pm

Zoom

Students

6

Thursday August 12, 2021

6:00pm - 7:30pm

Zoom

Students

7

Tuesday, August 17, 2021

6:00pm - 7:30pm

Zoom

Parents &
Students

8

Thursday August 19, 2021

6:00pm - 7:30pm

Zoom

Parents &
Students
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